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DEVELOPMENT OF PROFESSIONAL COMPETENCY
IN PRESCHOOL TEACHERS

Dilnoza Bekpulatovna Mamatova
Junior PhD researcher , Uzbekistan State World Language University, Toshkent,
Uzbekistan

ABSTRACT: Currently, attention is paid to the development of the pre-school education
system in our country, a modern system is being created on the basis of the most advanced
foreign experience. Research is being carried out on the content of the pre -school education
system and the creation of the most necessary framework of its implementation using modern
pedagogical and information and communication technologies. These studies are mainly aimed
at the formation and improvement of the content of pre-school education pedagogy, training of
mature qualified pedagogical personnel and training of specialists in accordance with the
modern requirements and improving their skills. In this article, some concepts and opinions of
our scientists on the topic of development of professional competence of pedagogical workers of
preschool organizations are discussed on the basis of authorship. Pedagogical skill develops and
improves in the process of the work of each pedagogical employee, which, of course, depends
on the work of a specialist educator on himself.

Keywords: competence; competency; model; professional competency of the teacher;
competence approach; professional development; preschool education; personal qualities

AHHOTALWNA: Xosnprun KyHga pecnybnumkammsga makrabrava TaiuM TUSUMUHWUHT
PUBOXNAHTUPUINLLM YUYH anoxuia abTnoop KapaTUAMOKAA, IHT UITOp XOPUXKUIA Taxpubanap
acocnfa xap TOMOH/MaMa 3aMOHaBWi TWU3UM spaTUAMokaa. MakTtabraya Tab/iUM TU3UMU
Ma3MyHV Ba YHU amara OLUVPULLHWUHT 3aMOHaBWiA Nejaroruk Ba axbopoT -KOMMYHMKaLWOH
TexHonoruanapugaH (GonfanaHULWHWHT  3HT  KepakiM  MeXaHU3MUHM  fpaTuwl  yctuga
Tagkukotnap  onubé  6opunmokpa.by  TagkukoTnap  acocaH — Maktabraya  Tab/ivMm
nejarorMkacUHWHE  MasMyHUHW LIAKANAHTUPULL Ba TakKOMUANAWTUPULL , eTYK Manakaiu
neparor Kagpnap Tahépnawl Ba YnapHM X03Mpru  3aMoOH Tanabnapura MoOC paBuLlja
MyTaxacucnap Tanépnawl Ba YNapHWHI ManakanapuvHu owupulira kKaputuarad.  Ywey
Makofnafga  Maktabraya —TabAMM  TAWKWAOTNApPW  Mefjaror  XOAMMMapUHr  Kacouii
KOMMNETEHT/IMKNAPUHA PUBOXMAHTUPULL Macanacu 6opacuia Myanaugaumk acocuga anpum
TylyHYanap Ba ONMMMIaPUMU3HUHE By 6opafarv uKp - Mynoxasanapu Kentupuo yTUAraH.
Meparornk maxopart xap 6up negaror XOAMMHUHI UL (haONUATKN KapaéHUa pyUBOXIaHAAW Ba
Takomunnawmeé 6opaan , by anbarrta mytaxacuc nefarorHUHr y3-y3vHW ycTuia uiamnra xam
6ornukamp.

Kanut cy3nap: KOMMETEHTUMS ; KOMMNETEHT/UK; YKUTYBUMHUHT  Kacbuii
KOMMNETEHT/IUIN; KOMMNETEHTNK EHAALLYBW; Manaka owupul; makTabraya TabivM; LUAXCUA
cudatnap

AHHOTALUWA: B HacTodwee Bpems YAenseTca BHMMaHWe pasBUTUIO CUCTEMBI
[OLIKONbHOrO 06pa3oBaHUA B Halleli CTpaHe, CO34aeTcs COBpPEMEHHas CMCTeMa Ha OCHOBe
camoro nepefoBoro 3apy6exxHoro onbita. [1poBOAATCA UCCNefoBaHUA MO COAepXKaHUIo
CUCTEMbl [OLWKO/IbLHOIO 06pa3oBaHMsA WM CO3[4aHMI0 Hambonee HeOOXOAMMBLIX pamMOK ee
peanuMsauMm C WCMO/Ib30BAHWEM COBPEMEHHbIX Mefarormyeckmux u WHPOPMALMOHHO -
KOMMYHWKALNOHHbIX ~ TEXHOMOTMA. OTW  UCCNefOBaHWA B OCHOBHOM HamnpaB/ieHbl Ha
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(hopmMypoBaHue U COBEPLLEHCTBOBAHWE COAEPXKaHUA Nefarornky AOLWKOILHOro 06pasoBaHus |
MOArOTOBKY  3pefibiX  KBa/M(PULNPOBAHHLIX  NeAarorMyeckux  Kagpos M NOAFOTOBKY
cneuuvanmcToB B COOTBETCTBUM C COBPEMEHHbIMWU TPEOOBaHWAMU W MOBbILEHUE KX
KBannuKauun. B gaHHON cTaTbe Ha OCHOBE aBTOPCTBA 06CYXAAKTCA HEKOTOPbIe KOHLEeNUMmn 1
MHEHWA  HAlWMX YYeHbIX MO TeMe pasBUTUS  NPOECCUOHANIbHOW  KOMMETEHTHOCTU
nefarormyeckmx paboOTHUKOB [OLWKOMbHbIX OpraHu3auuin. [lefarornyeckoe MacTepcTBO
pa3BMBaETCA M COBEPLUEHCTBYETCA B npouecce paboTbl KaXA0ro neaarormyeckoro pabotHuka ,
4T0, 6€3YCNOBHO, 3aBUCUT OT paboTbl cneymanmcTa-negarora Hag coboil.

KntoueBble CcnoBa: KOMMETEHTUMSA; KOMMETEHTHOCTb; MOAE/Nb; MPOeccuoHabHas
KOMMNETEHTHOCTb Medarora; KOMMETEHTHOCTHbIA MNOAXOA; NpOg)ecCUOHaNbHOEe pasBUTKE;
[OLIKOMbHOe 06pa3oBaHmne; NMYHOCTHbIE KayecTBa

INTRODUCTION. Modern preschool education, according to Concept of the
Preschool Education is one of the first stages of the educational system of the Republic of
Uzbekistan. According to the adopted Concept, the priority areas for the development of the
pre-school education system until 2030 will be:

further improvement of the regulatory framework (development of the State standard for

pre-school education, approval of standards for the provision of kindergarten pupils

with material resources, food, drugs, development of the procedure for the
implementation of alternative forms of pre-school education);

creation of conditions for the comprehensive development of children of preschool age

(widespread introduction of the state program “First Step” and inclusive education, the

development of educational materials, ensuring the continuity of preschool and primary
education);

increasing coverage, ensuring equal access of children to high-quality pre-school

education, developing public-private partnerships (building new and reconstructing old

pre-school institutions, universal introduction of free year-long preparation for school,
developing alternative forms of pre-school education, and providing all pre-school
educational institutions with public utilities);

introduction of innovations, advanced pedagogical and information and communication

technologies (development of information databases and multimedia products,

introduction of digital educational resources for home education and parent education,
stage-by-stage provision of all preschool educational institutions of the republic with

Internet access);

improvement of the pre-school education management system, ensuring transparency

and efficiency of financing (creating effective monitoring mechanisms, providing

information to interested persons, further improving the system of working with
appeals, attracting foreign investment and grants, consistently introducing regulatory
per capita funding);

introduction of new approaches to the selection and development of personnel (the

introduction of international educational standards, the involvement of foreign experts

and the organization of foreign internships, the development of criteria for evaluating
the effectiveness of employees, the development of material incentives programs and
social support for personnel);

provision of children with healthy and balanced nutrition, high-quality medical care in

pre-school (creation of a centralized system for monitoring the supply of pre-school
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with products, involvement of specialized enterprises in terms of outsourcing,
improvement of comprehensive care for children with special needs). [1, 2].

New regulatory requirements for the definition of the structure and conditions for the
implementation of the general education program of preschool education have a direct impact on
the work with teaching staff designed to implement the educational process in changing
conditions. Constantly evolving, changing the social environment has a huge impact on
education. The goals in society are changing, and the educational environment is changing
accordingly. The priority problem in the documents of the field of education, reflecting the state
policy, is the problem of the quality of teaching staff.

The society sets the goals and determines the content of the process of upbringing and
education in the general direction of the socialization of the individual. And the role of the
teacher implementing this social order is significant. The quality of teaching staff is an
important component of the educational system, because the implementation of all other
components directly depends on the human resources that a particular educational system is
provided with. And it is the teachers who are entrusted with such a function as the
implementation of educational programs of a new generation on the basis of modern
pedagogical technologies, they are assigned the task of preparing the younger generation for life
in the future and educating a person with progressive thinking who is able to successfully self-
realize himself in life. All this suggests that in modern conditions, changes in the contradiction
between the required and actual level of professional competence of educators deepens in the
preschool educational system in Uzbekistan.

THE AIM OF THE RESEARCH. The concept of modernization of preschool education
is focused on improving the quality of education in general and the quality of training of
specialists and requires updating the content and methods of educational activities, improving
the skills of teachers. In this situation, the more fundamental professional competence of
teachers, which is based on their personal and professional development. There is an increased
need for a teacher who is able to implement their own pedagogical activities through creative
development and use of scientific achievements and advanced pedagogical experience.

Modern difficulties of education have required new professional and personal qualities
from the teacher, such as systematic creative thinking, thinking, information, communication
culture, competitiveness, leadership qualities, life optimism, the ability to create a positive
image, the ability to consciously analyze their activities, stress resistance. Studies of recent
years, unfortunately, demonstrate that teachers, both beginners and with experience, have a poor
arsenal means of solving pedagogical problems, the lack of formation of pedagogical skills and
mechanisms of understanding the other person. The quality of training of teaching staff is one of
the most important components of the educational system, because the implementation of all
other components are directly dependent on the human resources that are provided for a
particular educational system.

DISCUSSION. Professional development is the object of its impact on the professional
competence of employees in the field of education. In the psychological and pedagogical
literature, the concept of "competence” has become widespread relatively recently. So, at the
end of 1960 - in the early 1970s, in Western literature, and in the late 1980s, a special direction-
the competence approach in education - was born in Russian literature.

E. F. Zeer believes that the main task of the competence approach is to provide high-
quality education, which is possible to understand as a system of characteristics and parameters
that are responsible for the compliance of education with advanced and values, as well as for
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their ideas about the future [2, p.137]. The analysis of works on the problem of the competence
approach allows us to conclude that at present there is no unambiguous understanding of such
concepts as "competence” and "competency”, often used in the same context. In recent years,
the concept of “"competence”, "competence” is actively mastered Russian pedagogy (Baidenko,
A. S. Belkin, S. A. Druzilov, E. F. Zeer, A. E. Lebedev, V. G. Pishchulin, I. P. Smirnov, E.
V. Tkachenko, S. B., Shishov, etc.).

According to A. G. Bermus: "Competence is a system unity, integrating personal, subject
and instrumental features and components™ [3,82].

0. E. Lebedev defines competence as "the ability to act in a situation of uncertainty”
[4,70].

1 A. Zimney interprets competence "as a knowledge-based, intellectually and personally
determined experience of social and professional life activity of a person” [5,34].

The authors of the explanatory dictionary edited by D. I. Ushakov tried to prove the
differences between them: "Competence - awareness, authority; competency-the range of issues,
phenomena in which the given the person has authority, knowledge, experience, and the scope
of authority” [6, p.46]. And so, competence is a certain personal characteristic, and competence
- a set of specific professional or functional characteristics.

As a result of the analysis of the concepts of “competence” and "competency”, we can
conclude that the essence and content of these concepts is very important similar, and sometimes
the same. The concepts of " competence "and" competency "are more extensive than the
concepts of" knowledge"," skills", as they include personal orientation, and purposefulness,
initiative and independence, as well as insight, overcoming stereotypes and flexibility of
thinking. Competence can be understood as proficiency a person with a suitable competence,
including his personal relationship to their activities. Therefore, competency implies certain
requirements for educational and professional training of personnel, and competence is a formed
personal quality.

In pedagogical science, the concept of "professional competency" is considered as a set of
knowledge and skills that determine the effectiveness of work; as the amount of knowledge to
perform tasks; as combining personal characteristics and qualities; as a set of knowledge and
skills professionally important personal qualities; as a unity of theoretical and practical readiness
for work; as the ability to carry out complex culture types of actions, etc.

In the "Pedagogical Dictionary"”, the " professional competency " of a teacher is defined as
the possession of the necessary amount of knowledge, skills and abilities that determine the
formation of his pedagogical activity, pedagogical communication and personality as a carrier
certain values, ideals, and pedagogical consciousness [7].

The professional competence of a preschool teacher is defined by us as the level of
development of his knowledge and skill that allows him to make decisions in each specific
situation when organizing the pedagogical process in a preschool educational organization. The
competence component in the structure of teacher readiness is defined as a set of professional
social and personal results of education in the language of competencies. Do the conclusion that
for the successful support of the educational process in the  conditions of a preschool
educational institution, it is necessary to distinguish the following components of the
professional competence of a teacher:

» organizational and methodological support;
* educational,
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» scientific research.

Organizational-methodological component of the teacher's competence pre-school
education lies in the variation of the educational process, selection of technologies, management
in the system the work of the teacher, and focused on resolving conflicts formed in the process
of interaction between colleagues, with children and their parents, to ensure cooperation and
achieve joint goals in the development, education and socialization of preschool children. The
educational component of competence implies the teacher's knowledge of the didactic theory,
the system of professional knowledge, skills, and social experience. Theoretical and practical
aspects of educational competence provide mastery of the content and organizational and
methodological foundations of children's development during preschool childhood, as well as
spiritual and personal education of the child in the conditions of a preschool educational
organization.

The implementation of educational activities involves an effective and creative approach
in creating conditions for the comprehensive and harmonious development of preschool
children. The research component of competence guides the teacher in a diverse flow of
psychological, pedagogical and methodological information and is the basis for improving his
further activities.

ANALYSES. The modern system of professional education requires the teacher to
possess the reflexive component of competence, which is associated not only with the
understanding of their own pedagogical activity, but also with the assessment of personal
qualities. The effectiveness of the implementation of this component is associated with the
presence of the teacher of such qualities as critical thinking, striving and analysis, the validity
and evidence of one's own position, readiness for an adequate perception of information. Thus,
all the components of professional competence are aimed at the practical activity of a preschool
teacher in the form of skills to solve pedagogical situations. Having considered and reviewed a
variety of terms and definitions, it was agreed that competence is a sphere of human activity, in
which uses acquired knowledge, skills and experience, and competence this is a quality or
characteristic of a person's personality that allows him to take responsibility in solving certain
issues and easily solve all the problems that arise. And under the professional competence of the
teacher is understood the willingness to take on meaningful and relevant solutions in the
corresponding region, and the ability to perform at a high level of their professional activities.
The ability of a teacher to mobilize the knowledge, experience, personal, social qualities and
values that he has acquired in the course of his activity and constitute his professional
competence, and, therefore, are a fundamental factor in improving the quality of preschool
education.

The structure of professional competence of a teacher is determined not only by
professional basic knowledge and skills, but also by value orientations in the profession, which
characterize the motives and preferences of a teacher, the ability to value knowledge,
experience, and relationships with people in the profession. The motives and preferences that
encourage pedagogical activity determine the effectiveness and efficiency of this activity.
Motivation is an important link in the formation of the ability to teaching activities. Realizing
themselves in the profession, competent the teacher constantly strives for professional growth,
self-development, self-organization and self-expression, which contributes to the awareness of
the need to develop themselves, to show their best personal qualities and professional qualities.
Such self-development will always be expressed in a positive uplift. This clarifies that any
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person strives to show their positive qualities, strives for creative self-expression, guided by the
cultural mode of behavior One of the structural components of professional training the
competence of the teacher is his experience, including the experience and acquired in the
profession, interactive, value-cultural experience, experience in applying various methods. The
degree of development of creative independence is manifested in the following types of
experience:

» reproductive-characterizes the activity of a teacher as an exact normative
performance of professional duties with elements of novelty;

» innovation-the activity of the teacher is associated with the search for creative,
original, sometimes non-traditional forms and methods of work and their
implementation;

* innovative the activity of the teacher is focused on significant changes in the
content of the educational process with the introduction of new pedagogical and
even innovative technologies.

In the structure of the professional competence of the teacher, it is necessary to distinguish
the personal qualities that are accepted as suitable for this professional profile: spiritual culture,
possession of creative innovative methods and technologies, creative and possibly creative self-
expression, which is expressed in cultural creation and cultural creation, following cultural
patterns of behavior, mastering the cultural practices of other teachers. Professional competence
of a modern teacher preschool education is defined as a set of universal and specific professional
attitudes that allow it to cope with a given program and overcome situations that arise in the
educational process of a preschool organization, resolving the following problems: which he
contributes to the refinement, improvement, practical implementation of development
objectives, its aggregate and special opportunities.

Modern society imposes new requirements for the competence of the teacher. The teacher
must be competent in the following questions: organization and content of activities in the
following areas:

educational direction;
educational and methodological direction;
social and pedagogical direction.

Educational activity involves the following criteria of competence: the implementation of
a holistic pedagogical process; the creation of a developing environment; ensuring the protection
of the life and health of children. These criteria are supported by the following indicators of the
teacher's competence: knowledge of goals, objectives, content, principles, forms, methods and
means of teaching and educating preschool children; the ability to effectively form knowledge,
skills and abilities in accordance with the targets of the educational program.

In addition, having the right to choose both the main and partial programs and manuals,
the teacher should be able to combine them, enriching and expanding the content of each
direction of the child's development, avoiding "mosaic"”, creating a unity of perception of the
preschooler. In other words, a competent teacher must be able to correctly integrate the content
of education, ensuring the interconnection of all types of activities, activities, based on the tasks
of education and development of the preschool child [8. p.124].

Socio-pedagogical activity of the teacher implies the following criteria of competence:
advisory support of parents; creation of conditions for successful socialization of children;
protection of their rights and interests. These criteria are supported by the following indicators:
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knowledge of the main normative documents on the rights of the child and the responsibilities of
adults towards children; the ability to conduct explanatory pedagogical work with parents,
specialists of preschool educational organizations.

The development of professional competence is the formation and the teacher himself, the
formation of his readiness to accept new things, the development of receptivity to pedagogical
innovations. The development of professional competence is a dynamic process of assimilation
and modernization of professional experience, leading to the development of individual
professional qualities, the accumulation of professional experience, involving continuous
development and self-improvement.

It is possible to distinguish the stages of the formation of professional competence:

introspection and awareness of the need;
planning of self-development (goals, tasks, solutions);
self-expression, analysis, self-correction.

Based on the current requirements, it is possible to determine the main ways of developing
the professional competence of the teacher:

work in creative groups, methodological associations;

development of new pedagogical technologies, innovative activities;
various forms of pedagogical support;

research experimental activities;

active participation in professional competitions, master classes;
generalization and presentation of their own pedagogical experience.

But none of these methods will be effective if the teacher himself does not understand the
need to improve his own professional competence. To do this, it is necessary to create the
conditions in which the teacher independently realizes the need to improve the level of their own
professional qualities. The analysis of one's own pedagogical experience initiates professional
self-development the teacher, as a result of which the skills of research activities are developed.

Conceptual foundations of the organization of the educational process with children of
senior preschool age (5-7 years) to build the continuous content of preschool and primary
general education They are focused on solving the problem of ensuring equal starting
opportunities for preschool children when entering school.

It is proposed to focus the attention of teachers on the following principles of working
with children:

» use of the cyclical nature and project organization of the content of the educational
process;

» departure from the school type of education;

» extensive use of methods that activate the search activity of children;

» formation of children's community, etc.

Analysis of existing approaches to the definition of professional competency of the
teacher of preschool education (A. M. Borodich, R. S. Storm, A. I. Vasileva, E. A
Grebenschikova, M. I. Lisin, V. S. Mukhina, E. A.Panko, V. A. Petrovsky, L. V.
Pozdnyakov, L. G. Semushina, V. I. Adasko, etc.) allows to distinguish several of the qualities
that should have the modern teacher:

motivation and willingness to innovate;
understanding the current priorities of preschool education;
striving for personal development and creativity;
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ability and need for reflection.

The modern practice of education is characterized by the active involvement of teachers in
innovative activities, the process of implementation fresh programs and technologies, methods
and techniques of interaction with children. Special importance is attached to the state of
professional activity, first of all, the level of competence of teachers, their professional
development, the desire for self-education, self-improvement. A teacher who is free-thinking,
predicts the results of his activity and models the educational process is a guarantor achieving
the goals of modern education. That is why the demand for a qualified, competitive, creative-
minded person has now increased dramatically. We can consider the criteria for the
effectiveness of research results from two positions:

first, the criteria for effectiveness are related to its results, expressed in the level of
qualification of teachers;

second, the performance criteria are related to the impact of the level teachers
qualifications on the results of pedagogical activity, expressed as the comprehensive
development of children.

Readiness of teachers of preschool educational system to the development of their
professional competence can be considered through such indicators as:

» high level of motivation to transform professional teaching activities;

» the ability to master new professional competencies, update the forms and methods
of pedagogical activity;

» adaptability to changes in the professional pedagogical environment (restructuring
of their own activities in connection with changes in the preschool education and
the expansion of the variability of educational services);

» the ability to solve professional pedagogical tasks not according to a stereotypical
pattern, but on the basis of a reflexive analysis of the situation;

» the ability to analyze their own professional teaching activities and rebuild it based
on the development of new scientific information;

The specific conditions of the activities of educational institutions and teachers themselves
make it necessary to comply with the following rules:

1 The study of professional competence should be a continuous process and cover all
employees, rather than being tied only to personnel certification.

2. Diagnostics of level of professional competence of the employee important and
necessary as a means of identification of level of professionalism of the entire staff of
educational institutions, opportunities of the team in implement advanced purposes, its
pedagogical potential and development companies.

3. When diagnosing professional competency, it is important to take into account the
individual characteristics of the employee.

The basic principles underlying the diagnosis:

a) The principle of humanism and optimism, which involves relying on the strong
qualities of the individual, on the dignity of the person;

b) The principle of unity of personality and activity;

c) The principle of complexity, which involves taking into account all the components of
professional competency, its components;

d) The principle of reliability and validity of diagnostic methods;
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All of the above allows us to conclude that the professional competency of a teacher is
structurally a combination of the following components:

Cognitive - professional skills, experience, knowledge;

personal- motivational - personal qualities of the teacher, experience in the unity and
interrelation of his spiritual, value, interactive and creative manifestations, motivation,
professional value orientations of the teacher.

Each component of professional competency is characterized by the quality of its
manifestation is considered in the context of the implementation of professional activity.

E. B. Tesley identifies a number of psychological and pedagogical conditions for
improving professional competence, which include: the readiness of participants in the
educational process to work together; the level of the material and technical base of the
institution; the availability of dialogue communication in the "teacher-pupil” system; creating
conditions for establishing feedback through this system and adjusting the teacher's activities to
form professional interest [9,101].

The problem of the quality of preschool education is very serious relevant in the modern
conditions of the educational system. Interest in this issue reflects the attempts of society to
restructure the system of transferring the vast experience of human knowledge to the younger
generation. At the same time, considerable attention is paid to the content part of the quality.

Defining the conditions that ensure the quality of preschool education, it is necessary to
highlight the most important of them:

a high level of quality of educational programs and their methodological support,
the content of which will allow teachers to build the educational process in
accordance with modern requirements and levels of development of society;

the use of health-saving technologies that will allow you to organize the
educational process in such a way that the child can develop without physical and
mental stress that undermines his health;

enriching the developing subject-spatial environment, the content of which will
provide the child with an opportunity for his self-development;

a high level of competence of the teacher, whose main function is - to help the
child successfully socialize in the world around him, developing such significant
abilities as the ability to know the world, to act in the world, to show an attitude to
the world.

In order to create the necessary conditions for achieving modern .1t is necessary to develop
technologies aimed at changing the internal position of the teacher, his value-semantic definition
as a necessary condition for the adoption and development of new pedagogical ideas. Need for
updates and upgrades the quality of preschool education, the introduction of various models
inevitably leads to the renewal of the functionality of preschool teachers.

At the same time, in the theory and practice of preschool education the question of modern
technologies for the development of professional competence is one of the most time-consuming
and undeveloped, which is explained:

First, by the fact that in the history of the development of preschool education at various
historical stages, various and often directly reverse methodological approaches and concepts for
the development of preschool children, and hence to the professional competence of teachers;

Secondly, the idea of teaching staff that the development of preschool children should be
based on the subject-information model oftraining in the same type of educational systems.
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The normative requirements for professional activity are reflected in the qualification
characteristics of the teacher. The structure of the characteristic includes the pedagogical
knowledge, skills and abilities necessary to successfully organize the educational activities of
the teacher. There is no doubt that in a dynamically developing world .It is impossible to
achieve a certain level of development once and for all in society qualifications. This implies the
need to improve the skills of teachers of preschool education as a form of value-semantic,
meaningful and technological enrichment of the system of professional activity [8,122].

The analysis of modern scientific research gives reason to believe, that in the works under
consideration, attention is focused mainly on the problems of basic and vocational education.
Research, It is obvious that there are few people who are interested in the development of
professional competence of preschool workers in the conditions of professional development.
Today, there are forms and methods of professional development for preschool teachers, but
they are not united at the level of goal setting, are not subordinated to the tasks of providing
professional training competence to meet the modern requirements for pre-school education.

Thus, the existing model of professional development of teachers has revealed a number
of serious shortcomings:

» the purpose of professional development of teachers is not determined by
employers, but is set by the system itself;

» the content of professional development does not meet the needs of teachers and
specific types of preschool educational institutions;

» existing forms of professional development, with all their advantages, have a
number of imperfections: irregular study, weak focus on the unity and
individuality of the process of forming professional competence;

» technologies and methods of professional development do not always meet modern
requirements;

» the integration of science, education and production also affects the system of
professional development, the main functions of which include: compensatory,
adaptive, corrective, developing, innovative, integrative. The modern system of
promotion the qualification is more focused on the first three functions. Most of
the common forms of professional development are focused on the growth of the
theoretical level, and not on the development of professional competency.

There is also a need to develop an individual plan for the professional development of the
teacher, which includes the following areas:

study of psychological and pedagogical literature;

work on the topic of self-education;

training in courses in the system of advanced training outside the educational
organization;

development of software and methodological support for the educational process;
guidance on the professional development of other teachers;

participation in the system of methodological work of the education preschool
system;

work as a part of the management bodies of a preschool organization, etc..

Traditionally, in the system of preschool education, the solution of the problems of
professional development of teachers is carried out in the interaction of the methodological
services of kindergartens, municipal methodological services, institutions of additional
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professional education, other educational institutions engaged in advanced training and
professional retraining of teachers of educational institutions.

According to L. N. Astakhova, the development of professional competence of pre-school
teachers is facilitated by the activity of the methodological service, which functions in the
relationship of the three management levels with the corresponding structural components:

planning and prognostic (scientific and methodological council);

organizational and activity (pedagogical cycles, methodological sections, creative
workshops, scientific and methodological groups);

information and analytical (expert commission).

The author also notes that " the methodological service, in the process of the organization
of its activities purposefully trains teachers by improving the cognitive, activity and
professional-personal components of professional competence, takes into account the
expectations in the content of training, such as of a particular educational institution, as well as
the individual capabilities of teachers™ [10, p. 79].

In the context of the modernization of the preschool education system, the competent
organization of methodological services in educational organizations is becoming increasingly
important. The growth of the species diversity of organizations engaged in the education of
preschool children, the introduction of new programs, standards, changes in the requirements
for the professional competence of the teacher determines the need for systematic work of
methodological services at the level of the educational organization.

According to A. I. Vasilyeva, methodological work in pre-school organizations is a
complex and creative process, in which teachers are trained in practical methods and techniques
of working with preschoolers [ 11 ].

K. Yu. Belaya suggests understanding: "methodological work is a holistic system of
activities aimed at ensuring the most effective the quality of implementation of the strategic
objectives of the preschool education system” [12, p. 114].

The relevance of the model of the professional development process is due to the adoption
of new targets for the development of preschool education in the educational space of preschool
organizations of various types that require teachers of preschool organizations:

» the development of the regulatory framework of preschool education (standard
level);

» mastering the new content of education;

» changes in the organization of the educational process, taking into account the
contingent of pupils;

» asignificant change in the professional position of teachers pre-school education.

All this determines certain requirements for the content of the process of professional
development of preschool education workers.

CONCLUSION. Thus, the development of professional competency of teachers
preschool educational organization is a continuous process that consists of forming a list of
teachers ' deficient competencies, determining educational trajectories for teachers of a
particular type of preschool organization, and providing methodological support for improving
the quality of education qualifications of teachers, organization of professional training and
evaluation of the effectiveness of the implementation of professional competencies in the
activities of teachers.
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The two dominant perspectives, a relative and an objective approach to quality, are
discussed in this section as an introduction to a pedagogical approach to quality. A
pedagogical perspective of quality has its base in the objective approach, which means that
quality can be defined and evaluated. To understand the complexity of aspects and processes
that influence the quality in preschool and school, a pedagogical perspective includes the
subjective experience of the teacher and the child. This approach to quality will be defined and
described in the second section of this thesis. The relative approach emanates from quality
perceived as a relative and dynamic concept, which is always associated with a particular
situation, a particular period of time and a specific social and cultural context. A
relative approach to quality is often based on an ecological framework in which micro systems
(family), meso-systems (preschool and school) and macro-systems (economic and social
policies) of cultures and societies influence and affect children’s development. All
systems must be taken into consideration to fully understand children’s experiences and
possibilities for learning in early childhood education.

The objective approach to quality emanates from the standpoint that there can be a
common core of qualities and a shared knowledge of characteristics that constitute the
concept of quality. To define what is meant by good quality, it is necessary to develop a
shared understanding of what those qualities are and reach a consensus on how they are
rooted in pedagogical processes in early childhood education. A shared understanding that is
built on knowledge, which originates both from gathered research into theories of learning
and proven experience in preschool, and that is based on theoretical and practical knowledge of
what characterizes a high quality environment for children’s learning and development.
This knowledge can be distinguished and formulated as overall goals for what children should
have the opportunity to learn in preschool, and as various strategies for how to do it. In contrast
to a relative perspective of quality, this approach can be both defined and evaluated. The level of
quality is valued in relation to the impact a certain programme’s content and working
methods has on children’s possibilities for learning and developing in the direction of its overall
goals.

According to the objective approach to quality, there can also be a diversity of preschools
and schools within an educational system, and they can be organized in various ways. The
difference from a relative approach to quality is the demand for an equal level of quality and
certain standards. Independent of a preschool’s (or a school’s) profile, its content and
pedagogical approach should lead to children feeling good, developing self-esteem, having fun,
learning and developing in the direction of the overall goals. The extent to which this occurs
distinguishes the level of quality in that specific preschool or school.
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Annotation. This article is planned to introduce possible advantages of utilizing internet-
based materials in the process of teaching reading in EFL classes. A case of utilizing digital
learning for training English to elementary level learners is likewise acted in this paper. At that
point, this paper closes with a desire for future Internet-based training in Uzbekistan.
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innovative teaching, motivation.

For many years, technology has become a relevant assistant among educators as a good
and effective tool for teaching learners. Realizing the importance of reading, its development
was seen as the top priority in EFL and print texts have played an essential role in EFL classes.

However, increasing the use of digital text in learning and teaching English as a foreign
language due to the incorporation of digital tools has resulted in a fundamental change in the
way students read today. [Pardede, 2019]. The internet has changed not only the way people
communicate, the way business is conducted, the way entertainment is received and the way
information is shared and received. It also had an extensive effect on people's reading habits.
Pardede even stated that digital reading "is a new type of reading habit in which EFL students
prefer reading on the Internet over reading on paper” and “digital information available, people,
especially young adults, spend more time reading electronic materials”.

Digital texts have two main types: those that are accessible from the Internet and those
that are recorded on screen readers, computers or portable devices. Both are electronically
generated and multimodal (mixing text with audio, video, image and hypertext). These features
make them more interactive than printed text and require the reader to explore in a nonlinear
way. Hypertext, in particular, creates digital text interconnected with many other texts that
provide readers with various directional options which can meet their interests. Thus, a single
text can provide different ways and therefore different reading options. In this context, the
hypertext nature promotes a flexible discovery model that encourages greater cognitive effort
from readers as they have to construct information frameworks based on the nature of the routes
chosen [Sudiran, 2015].

Digital reading has advantages and disadvantages for students. On the one hand, it makes
reading and accessing information easier and more enjoyable. On the other hand, it poses a
threat to the reading culture. One of the advantages of reading on the internet is that now, the
reading is not concentrated in one place, silent and start reading. Students can read anywhere
and anytime as long as they feel comfortable and enjoying it. Another advantage is that the use
of media technology connected to the Internet (computer) can generate great motivation and
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enthusiasm for reading. This fact shows that students have a favorable perception of the use of
the Internet in learning reading comprehension subjects. Sudiran [2015] listed several
advantages of reading on the Internet: motivating students, improve the quality of learning
processes, reduce misunderstandings among students, increase the curiosity of students and
increase the competitiveness of students to achieve their goals ". Currently, most people believe
that the success of graduates from every university or school depends on how they learn to apply
or use the Internet as a source to collect information As a means of increasing knowledge, the
Internet plays a key role in learning reading comprehension, as it helps students to acquire a lot
of information from which they have developed their skills. Using the Internet to learn English
makes students more capable and creative in the course of training.

In some ways, research into the use of e-books as learning material in classrooms and
especially in schools is still in its early stages. E-books are still seen as a novelty in classrooms
as they have just found their place in teaching and learning environment in some countries.
There is no doubt that e-books have particular characteristics and criteria, which make many
contributions to the learning process [Sasson, n.d.]. However, there are some advantages of
using e-books for students, school administrators, and parents.

For students, e-books can benefit physically, academically and psychologically. An
electronic book reader can compress the contents of a conventional textbook. Since students
often have to carry multiple textbooks to schools on a daily basis, the compressed versions of
the textbooks ease the burden. Physically, weight reduction allows students to grow healthily
without adverse effects such as low back pain, poor posture, spinal deformity over time, and
back problems in adulthood [Anderson, 2007]. In terms of learning, students who engage in e-
books may find the process fun due to the attractive features of e-books (i.e., easy-to-use
features; attractive graphics; a size of extended text; plug-in speakers) which support learning
autonomy.

For education administrators, e-books make the management process easier. Electronic
books allow them to keep track of class activities performed by each student at the same time.
Student development can be closely and conveniently monitored, documented, categorized, and
consulted [David, 2011]. By integrating technology into the classroom, curriculum designers
and teachers can improve teaching methods to improve the learning process of students in
classrooms.

From a parent perspective, using e-books in classrooms will be inexpensive. Most e-
book readers are subsidized by schools, loaned to students, and maintained by technologists.
The grants will minimize the education expenses of parents whose children attend school
[Hellman, 2010]. Borrowed e-books eliminate the need to purchase textbooks that have a shorter
shelf life than e-books. Students often pay little attention to traditional book care to enable them
to deliver the books to younger students.

E-books have the potential to provide teachers with an educational tool that can help
them effectively conduct lessons to their students. However, this document recognizes that e-
books can never replace teachers. Homework for elementary school students is very complex, as
it requires the teacher to have a thorough understanding of children's mental abilities as well as
their emotional needs. Furthermore, the effectiveness of a child's education also depends on the
kinds of feedback, guidance, and encouragement that only teachers with the knowledge and
passion can provide.

E-books can feature any type of auditory or visual material, including voice, text, music,
animation, photos, or videos on their own or in different combinations. E-books can relate
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different types of representations such as pictures with sounds, oral readings with written text,
videos with subtitles or any other combination that can reinforce teaching and learning [Casey,
1994]. They can also offer tremendous flexibility, allowing students to adjust the speed of
speech, decide whether written text should also be read aloud, choose the language presented in
text and speech, or decide to repeat the presentation.

The ability to present information and activities in a variety of formats also means that e-
books can accept a variety of student input, from mouse clicks to written text to spoken words. It
can be programmed to verify a student's work. A good e-book is highly capable of recording and
organizing information, as well as reporting that information in multiple formats. The e-book
can, for example, record responses from all students in a class, then immediately report errors
made by each student individually as well as common mistakes made by the whole class to the
teacher. In more complex tasks, e-books can serve as convenient recording and reporting
devices for teachers, helping them track student progress much more easily than other means of
data collection [Casey, 1994]. This ability can be used to inform teachers' pedagogical decisions
and make documenting student progress much more effective.

While e-books facilitate assessment, they must also be interactive to ensure effective
teaching. For example, when students answer questions or read aloud, they need: feedback to
see if they are right, instructions to help them learn more, and opportunities to engage in
assignments additional at appropriate levels to promote their learning. When tasks require
simple entry, such as selecting from the options presented or entering a word, the e-book can be
programmed to immediately assess each response and provide appropriate feedback. This
feedback can take the form of positive messages when the child is right, and suggestions,
additional opportunities, or corrected responses when the child is wrong. More importantly, the
e-book can be programmed to adjust submitted tasks based on feedback from previous
performance.

Additionally, the display offered by e-book programs and devices can provide reading
scaffolding for many students with its ability to change the size of displayed text. Students who
have trouble in reading, for any reason, may benefit from switching to larger font sizes. The
reason for using large print is not necessarily because these children have visual difficulties. The
larger font sizes and spacing actually make the eyes move slower while reading, which makes it
easier for students to follow their reading and gives them more processing time. It was found
that all students, especially those at risk of visual stress, made more mistakes using smaller texts
than larger texts [Cavanaugh, 2006]. For most e-book programs, creating a large text format is
simply a matter of sliding a text size bar to a larger setting.
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“ON” MPEANOTMHUHI KOTHUTUB-CEMAHTUK TAJTKUHN

XKAOMN ykntysumncu
PyctamoB A6ayLiykyp Annboesmny

WHrnm3 tuamngarnm “on” nNpPeAsiorMHUHI pyc TWaugaru 9KBUBaNeHTW OynraH “Ha”
npeaiorn MabHOMapu acocufa LaknnaHaguraH ob6pasnu cxemanap (imagery schemes)
bopacuga O.H.CenusepctoBa [29, 189-242.) xam mkp topuTagn. O6pa3nmn cxema ataMacuHu
Myanng KOrHUTMB TWILYHOC/IMKAArN MaBXy[ atamMajaH ysnawTupraH 6Oynca-ga, Maskyp
arama Hasfamaa 6oLka MasMyH 6rnaH 60rNnK KyniaHULWHM XaM yuypaTul MyMKUH.

Kanut cysnap: 3skBuBaseHTW, o06pa3, Cxema, KOrHWTMB, CXemMaTuK, accocuaTus,
MabHonapra, 3/IeMeHT, epuapxuk, NPoToTMN, nNapaMeTp, metaopusauums, NOANCEMUA

By thpaHuy3 onumun [.Malipa TOMOHWAAH KyNnaHWAraH “cxeMaTuK Wakn” TywyH4yacura
yXwab keTagun. AMMO Tynanuruya moc Kenmawguw. bepunrad atamaga O.HO. CenvBepcToBa
00beKTNapHN  Ma3MyHM ouunMaraH xonfa ywa o6bekTnap ypracugarn OG0rnnKInKHA
TylWyHagn.YHra Kypa ywa npegior 6up Heya Typau MabHoMapfa KyynaHuwy MYMKUH.
AYyNNaHuW >xaaéHuMpaa xap Oup MabHO 6Up OGUPUMHM  MHKOP 3TMWKM  MyMKMH. O.H.
CenuBepCToBaHMHI  TabKuanawmya “Ha” npegnorn  épgammuga fAcanaguraH  obpasnu
cxemanapgaH oupu cudatmga 6upop 06bEKTHM BOoLLKacura XornawTupuw opKanu Katnamam
CTPYKTYpa TaCBUPUHU XOCWU/ KUAWLW caHanagn. Myanu@HUHT €3uwmnya “Ha” npeaiornHn
ywoby MabHOZa KyNNaHWLIKW, ABbHW OOBEKTHW 6UPOp OOLLIKA OOBEKT YCTMra >KOWnawTmpuL
MabHOCK 0OBLEKTNIAPHWU Typura Kapab y3rapn6 6opagn. LLUYHUHT yuyH Xam ynap 6up 6upuHu
MHKOP 3Tagu. Maskyp TacaBBYpHU accocuatvB TacaBByp Aeb HOMMalwl MYMKWH, YyHKU YHUHT
MabHONapy 60LIKa MabHOMapra Kan japaxaga MOC TyLIMLWKN HOaHMK XucobnaHaan [29, 206].
Myannudgy 6y 6opaga Kyimgarnm MuconnapHu Kentupub ytagum: Ha Ka>KAoro u4enoseka
NpUXoAnTCA No byxaHke xneba. CMasnT ByxaHKy Ha macre.

CeMaHTMK MabHOMAPHM aHbaHaBWMIn TaNKUHAAH (hapknawja 3nemMeHTnap Ty3y/Macu
Mab/yM CEMaHTUK Trypyxfapra 6upnawtupunagy Ba YNapHUHT  MEepUapxXukK TapTuéu
Kentupunagn. BYHUHT HaTuxacuga ywoy mMabHONAPHUHT BUPpK, SHHW 3HT acOoCMIicKM NpoTOoTMN,
KONraHiapuy aca ficama akaHAUrn aHvknaHagu. Ly 6unaH 6upra mapkasuii 6ynmaraH mabHonap
MapKasuin 8Ky acocuii MabHONapra TakKocnaHagm xamjga obpasnn cxemanap TpaHcghopmayms
oOpKanu aHuWknaHagu, MeTaqopuk y3srapuwnap tosara kenagu. >XymnafaH, MakoH MabHOCU
6unaH anokagop npegsaornapha acocuii MPOTOTUMN MabHO 06BEKT Ba MakKOH ypTacuiaru acocui
MabHOHW aHraTyBuM CY3HUHI Mapkasuil obpasu caHanagu. [onraH mMabHOMApP MabyM KOHYH
Koupanap épfamuia, abHU BasUATHWHT napaMeTpriapuHy y3raptupuwl ékm metagopumsanmsanatd
OpKaiM  NpoTOTMM  MabHoMapgaH axpatunagum [25, 115-134]. Mabnym  uwnapja,
npeasIorNapHUHI NoAnceMmUara ounamMacananapyvHu Tacsmpalujarn Mapkasmin Macana cuaruma
npeaMeTIapHUHT XXOMNaLyB YerapanapvHu aHuknaw ne6 ounuwaan [24, 5-6].

WHrnns tunmgarn on npeanorn Typau OupuKManap goupacupa Kyimngarn cxemaHu
TALUKN KUINLW UMKOHUATNAPU aHUKNaHAN:

I - on NpN, Il - on Nven, Ill - withon Nving, IV - on NA, V- on ND, VI -on N to V, VIl -onN

(as/for)N), OTHWHT NeKcukK-rpammaTuk TapkubupHu aHuknswga (Npers;Nobj; Npart; Nabstr).

on+noun with + on +noun or with on +noun  with on +noun  with

adjective +noun +verb +noun +pronoun with
+adjective

on a certain morning - bend one’s eyes on on the march - mapw on one's account -
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bir kuni ertalab smb - 6upop kvwwura 6yinnya xapakaTtga birov haqqgi hurmati

Ky3 KUPWHK
TalwnaMmok
on a cold day in a fixone’seyes onsmb on the move - on one'sJack/on one's
hell-tuyaning ~ dumi / smth - AgukkaTMHM XxapakaTga own account/on one's
erga tekkanda Xanb  Kuimw - y4yyH own authority - 0’z
TUKMANG KapaMoK kuchi bilan; mustagqil;
0’ziga suyanib;
tashabbusiga ko’ra
on a commercial basis rivet one’s eyes - on the rise - on one's tod -yakka-
-tijorat asosida HUFOXVMHU TallNamokK, KyTapuauwaa yolg’iz
HUTOX KapaTMOK on one's toes - 1

Bo’shashmagan; 2.
Tayyor turmoq; shay

Mpegnornap rpaMMaTuK Kateropus cugatnga yHKUMOHaN-CEMaHTUK MaingoHgarn or,
cudat, ebn CEMaHTUKACUHMHE TYpP/aX MabHOMAPUHKU TpaHcopMauma Kunuwmn éunaH 60rnmk
XucobnaHagn. Mwpga vHrAn3 tuangarn npegnornap toknama Basudacuga ebn manfoHUHM
CeMaHTUK, rpaMMaTMK Ba XaTTO JIEKCUK Y3rapulnHW TalWKua KunaauM Ba ynap ebn
CeMaHTMKacy TapakkuéTunaa Myxum ypuH TyTaau.

WHrnn3 tunuparn npegnornap ¢evn 6unaH OGMPUMKULWLIK OpKanu aaBepbuan pasuLu
(yHKUMACMZa npoueccyaniMK, LAaBOMWUMA MabHOHU OGUAAMP O MMKOHUSATK MaBXy[,.
WHrm3 tunugarn  npegsiornap TaxAWan Hatwkacuga WHrAM3 Tuangarn Typad CEMaHTUK
MabHOMapUHW to3ara Kenvwmnaa MpegfornapHUHT MabyM Japaxaja y3 YpHU MaBXyLauru
aHWMKNaH4W Ba Kynaaru xynocanapra KefuHau:

1 MakoH Ba WyHanuw 6unaH anokagopankK MabHonap in, into, out, out of, to,
towards,along, from, forward, down, toward npegnornapn 6unaH amanra OLWMLL >XXUXaTnapu
aHVKNaHaW.

2. Bakt mabHocwu in, on, at, from, for, since, till, until Ba 60owka Wy Kaou
NpesnorIapHUHE acOCUIn ceMacy CHanaaw.

3. Hrnu3 Tunugary on npeasiorMHUHI acocuili NPOTOTUNY NPEAMET, MAKOHHUHT K03aKu
KUCMMZA XOWNALLTaH/IMK XYCYCUATUHW aHT1aTyBUM MabHO SKAHNUTW Ky3aTunagm.

4. VIHrnu3 tunugarvn on npegnory 60owka cy3 Typkymnapy 6unadH 6UpMKMLLN OpKaiu
TYpryH 6upukmanap, (paseosiornk GupuvKmanap XOCWN Kuna onagu Ba TYpau MabHOMApHU
npogananam xamga 6y yamra Xxoc TUN KOHYHUATIa Xam ara.

5. Taxnun aTunra npegnor y3 ngpoganangmraH MabHo Ba (hyHKMOHa MMKOHUATUIA Kypa
nparmMatuk Ba KOTHUTMB fOMpaja Xam TafKWUK 3TUUL UMKOHUATUTA ara.

5 WHrauns tunmgarn on ¢ebn tokKnamanapu, fbHU aasepbunaH pasull Basudgacuia
(hbebinn BupuKmanap XoCun KWW UMKOHWUATMra ara. Maskyp xonnapga ywéy npegnor
NOKATUB/IMKHW KypcaTaju Ba acrnekTyas HyKTau HasapfaH Npoueccyaink to3ara Kenasu.

6. WHrnu3 Tunmparn on tokKnamacu Typau nosvumaga, Typaum CeMaHTUK Typyxra
Ternwnm qevanap 6unaH Kenaonuw WMKOHMATUra ara 6ynub, y O6ungupaguraH Typau
MabHOMap ebnnap, oTnap 6unaH GUPMKULLIA HaTuXKacuaa CeEMaHTUK rypyxniapra TacHUgnaLw
VUMKOHUATW MaBXYLIUTN aHUKNAHAN.
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WHrnns tunugarn npeanornapHUHr MOTEHUManU Taxauau LyHW KypcaTaguku, ynap
ounampagmMraH MabHOMapy akatruHa nekcuk 6ynnb KonmachaH, 6anku ywéy npesnornapHuHr
KyNaHUIMW  WUMKOHUATNapW, MaTHZary MabHONapupaH Kenmb YMKKaH Xonfa rpammaruk
BasuanapHn GaxkapuLiy Ba YNapHUHT UHIAW3 TUAW Tan wWakifaHuwnga Myxum ypuH TyTULn
Ky3aTungu.

WHrnns tunugarn npegnorfapHUHI acocuii KMCMU KyN MabHOMIM Ba Kyn KOMMOHEHT/N
Xuxarnapra ara.

WHrnv3 tunugarm on npesnorm WUHCOH TaHACMHUHE Typau nosvuusanapia Mabiaym
xonatga 6ynuwl MabHocMaa MeTaHOMUK BOTIMK/IMKHU Ko3ara Kentupaau.

BepunaguraH BasuATAa on npegsiorn é€ku ywoy npefgnornM Gupukmanap areHtus 6enru
cugatmaa nHTerpan BasndanapHu baxapaam.

On npegnoruHn aasepbuan pasuw Basudacuga (ebanapHUHT MabHO TapKUOMHM
OyTyHnaii y3raptupagu €k 6ab3v hebAnapHUHT xXapakat 6enrucura AaBOMUANUK CeMaHTUK
KOMMOHEHT cuaTnja aman Knunagu.

On npegnorvHUHE NPOTOTUN CEMACK YCTKU KUCMAA MaBXyAJ/IMK MabHOCU 6unaH 6enrunaHagu.
Ywoéy npeanor 6unaH wudgoganaHaguraH 6owka MabHOMAP MeTaoOpuK KyumMa XyCyCUsT
cudatnga Kabyn KUIMHULWN MyMKUH.

On npeafiorvHuHr “daonnnk” cemaHTUK 6enrvnapu y 6unaH 6upukaguraH AWHaAMUK
XYCYCUATAN  (DEB/INAPHUHT  CMHTAarMaTtuK MabHO XycycusaTnapu OunaH anokafopinkka
KMpULLTaH X0/ja to3ara Kenagu.
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INCLUSIVE EDUCATION IN FRANCE AND IN UZBEKISTAN

Tamara Kavilova
(JSPI1), Uzbekistan
GLENAT Jean-Marc, Doctor in Sociology,
Trainer at the Nimes Educational Trades Training Institute (IFME) in Nimes, France

Resume: This article is devoted to the study of the French experience in inclusive
education and its introduction into the education system of the Republic of Uzbekistan. The
development of inclusive education has become one of the main directions of the policy of our
state, because thisform of education is designed to guarantee children with special needs in
acquiring their worthyplace in society.
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According to statistics from the World Health Organization, about 15% of the world's
population has a limited development opportunity (the so-called disability), and this figure is
constantly growing. This fact encourages everyone to feel equal with others and to work
effectively to create opportunities for self-realization for all people without exception.

It is no coincidence that since 2014, the main theme of the International Day of Persons
with Disabilities has been “the unity of all ages and equal rights”. Thereby, the goal is to create
equal opportunities for all people, regardless of their physical condition. The level of
development of the protection system for children in need of social protection reflects the level
of humane and spiritual and moral development of society. Naturally, caring for the younger
generation has become one of the most important values of our society. The development of
inclusive education has become one of the main directions of the policy of our state, because
this form of education is designed to guarantee children with special needs in acquiring their
worthy place in society.

Inclusive education is inherently a complex process of change and improvement and
general education, ensuring that all children can use it and adapt to their different needs. This is
how the rights and needs of children with disabilities in obtaining a quality education are
implemented. Inclusive education provides an opportunity to develop a methodology that
recognizes that all children are people with different needs. Our national legislation gives
children with special needs the right to fulfill their potential. Therefore, the main goal of all
programs on inclusive education for children with special needs in Uzbekistan should be aimed
at improving the quality of inclusive services and increasing public awareness on this issue.
Inclusive education has been operating in Uzbekistan since 1996. In the schools of our country
that accept children with minor physical and mental disabilities, there are corresponding rules
that give parents of children with disabilities the options to choose an educational institution,
taking into account the child's capabilities and abilities. Nowadays, there are many examples of
such children being educated in regular schools.

One of the principles of this education is that it should not be one-sided and that society
should create all conditions for inclusive education. Coverage of persons with disabilities with
secondary and higher education is one of the priority directions of the state policy of
Uzbekistan. Proceeding from this, the country's leadership has recently paid great attention to
the introduction of an inclusive education form into the national education system, aimed at
providing quality education to all children, regardless of their physical capabilities and social
status.

At the same time, it is necessary to study and critically comprehend the advanced
experience of developed countries in the field of inclusive education. In the Jizzakh State
Pedagogical Institute, where the relevant direction for the training of specialists with higher
education in this area functions, a working group has been created and is conducting systematic
activities. In order to study the experience of leading French higher educational institutions, on
June 4-11, 2019 and February 5-12, 2020, our delegation visited France within the framework of
a cooperation agreement between the Jizzakh State Pedagogical Institute and the National
Institute for Teacher Training in Inclusive Education (INSHEA).

Acquaintance with the activities of INSHEA gives, we believe, the following useful
points from the experience of French specialists in organizing the methodology and practice of
inclusive education:

- Availability of resource centers on operating special sites. The resource center has
collected a large number of scientific journals, special literature and relevant documents, which
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are expediently used by researchers of the INSHEA Institute, as well as specialists undergoing
advanced training and retraining, local and foreign doctoral students and undergraduates who
conduct research systematically and regularly. At the same time, access to this resource center is
extensive; there is also the possibility of remote access to scientific publications, collections of
scientific articles at international scientific conferences.

We got acquainted with the activities of the INSHEA distance learning department.
Engagement in socially inclusive education is done in a much more complex way;

- well-organized scientific activity. Another area of activity of the institute is engaged in
professionals oriented to people with disabilities, and there is also a 2-year master's and doctoral
programs.

In general, the system of inclusive education and rehabilitation in France has the
following features that deserve careful study:

First, the French inclusive education system has a stable and well-established legal
framework and many years of experience. In France, the law on inclusive education was passed
back in 2005. In 2013, a new law was adopted that provides for research in the field of inclusive
education, training and retraining of personnel. As a result, the demand for inclusive education
teachers in the system has increased markedly. An integrated approach to education and health
care for those in need is being implemented.

Secondly, the very structure of education and employment of persons with disabilities
has the character of universal involvement of these persons of all ages, as well as cooperation in
the activities of various government agencies, business structures and public organizations.

Currently, between JSPI and INSHEA, as well as IFME, have been established mutually
beneficial relations on the basis of a cooperation agreement. Work is underway to implement an
international project on inclusive education. It is planned to conduct joint research, publish
articles in international journals and translate French literature on inclusive education into
Uzbek. Samples of teaching products are used in the process of teaching JSPI students in
inclusive education courses, where they are provided with access to the electronic databases.

Physical Education and Physical literacy

N.Abdukarimov
The faculty of physical education

Physical literacy is a significantly important goal of physical education. An
understanding of physical literacy helps to appreciate the special nature of
physical education. It is not specifically about teaching children and young people
to play sport; nor is it purely about finding those with the potential to become elite
performers. Physical education is about encouraging every child and young person
to become a lifelong participant in physical activity and supporting every child
and young person on their physical literacy journey. Physical literacy entails a
commitment to the holistic nature of the individual with interaction of capabilities.
As defined by Whitehead (2010) ,,As appropriate to each individual’s endowment,
physical literacy can be described as the motivation, confidence, physical
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competence, knowledge and understanding to maintain physical activity
throughout the life course” (p.5), each attribute of which is as important as the
other. It is the nurturing of a blend of the attributes that enables individuals to
develop their physical literacy. Key to understanding physical literacy is to
appreciate that movement is a fundamental part of being human and movement is
essential for good health and making most of our lives. Being physically active
facilitates maintenance and development of capacity to move and is, therefore,
important from cradle to grave, i.e. physical literacy involves a life-long process: it
IS not just something that we ‘do’ in school physical education lessons. Physical
education plays a vital part in the process, because this is the only time we can
guarantee all children will be given the opportunity to receive guidance and
encouragement to learn and practise, thereby developing their physical literacy.
Every person is on a personal physical literacy journey and no two journeys are
identical because of genetic make-up, socioeconomic, socio-cultural and
environmental factors, opportunity and a whole host of other factors. Promoting
physical literacy is not about finding individuals with the best skills, giving them
extra tuition and ignoring the rest. Physical literacy as the goal of all physical
activity recognises each individual will be travelling in different contexts, at
different speeds and often in different directions. The role of the teacher, and/or
significant others, is to guide the child or young person to make progress on
his/her journey, giving support and direction where needed. In schools, physical
education curricula need to be based on the vision that the knowledge, skills and
understanding acquired should benefit students throughout their lives and help
them thrive in an ever-changing world by enabling them to attain physical and
health literacy, as well as the comprehension, capacity and commitment needed to
lead healthy, active lives and to promote the benefits of healthy active living.
Physical literacy (the ability to move with competence in a variety of physical
activities) and health literacy (the skills needed to obtain, understand and use the
information to make good decisions for health) are key in curriculum
development, which should be about helping students develop the necessary skills
to make healthy choices! In essence this is a recipe which comprises
competence(s) and positive attitudes and behaviours! An important element of
physical literacy is breadth of experience. Individuals who reach a high level of
performance in one activity with no experience whatsoever of other spheres of
activity and on say retirement thereafter drop out of any physical activity will not
have travelled a particularly holistically challenging or satisfying journey. It is
important that children and young people are provided with as wide a range of
experiences as possible whilst they are at school. The wider the platform, the more
stable it is, not forgetting that sufficient time is devoted to each experience to
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allow competence to develop. Good teachers want the best for the children and
young people in their care. They want the children and young people to learn, to
make progress and to fulfil their potential. This being the case, then the same
teachers will want to play a significant role in helping the children and young
people to develop their physical literacy. Everyone has the capacity to develop
their physical literacy and hence, all school pupils have the potential to develop
their physical literacy and being the best they can be. ‘Significant others’ play an
essential part in the physical literacy journey in which movement competence
enables individuals to participate effectively in multiple contexts or social fields,
which contribute to an overall successful life for individuals and to a well-
functioning society. It is a part of health care and disease prevention. It is
connected not only with sport and recreation but also with everyday life activities
and only secondarily with specific sports skills. Physical literacy development is
unlikely to occur naturally as part of normal growth and movement education
should be properly coordinated in order that everyone becomes both able to
accommodate and capable of accommodating changing human and ecological
environments and managing active lifestyles and risks. It needs to be recognised
that the development of physical literacy is not confined to one particular setting
or indeed the responsibility of one particular provider. A range of individuals and
organisations are required to: ¢ Encourage children to participate in all of these
different opportunities in order for them to achieve their full potential; and e
Create and sustain a range of different opportunities for developing physical
literacy.

So in the pursuit of competencies development and attitudes and behaviours
shaping, as a newly qualified, enthusiastic, committed young professional PE
teacher do I turn up at school on my first day, dressed in my all-weather track-suit,
worn over my swimming trunks, games kit, driving my go-kart with a trailer
containing clothing and equipment for American rules football, badminton,
basketball, cricket, handball, hockey, netball, petanque, rugby, squash, soccer,
tennis, volleyball and multifarious other games, for dance, gymnastics and track
and field activities, martial arts, combat sports as well as my mountain bike, inline
skates and roller blades, cross-country and downhill skis, snow and sail boards,
sand yacht, kayak, sailing dinghy, snorkel and deep-sea diving equipment,
parachute, micro-light craft and ICT facilitation, carrying my manuals on old and
new teaching and learning methods, legislation and litigation with guidance on
risk assessments, empowerment of children, communication and interpersonal
communication skills, especially on negotiation with students about what they are
to do that day etc., texts on research and its application and armed with
information to raise awareness of out-of-school and beyond school opportunities
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and providers? No! Of course this is both unrealistic and impossible. What | need
to be armed with is a range of generic and specific competencies and strategies to
optimise the holistic (including physical, personal and social) development of all
pupils and enable them to make informed decisions on the need for, and relevance
of, continuing physical activity engagement and choices as to when and where this
can be continued in the wider community of which they are destined to be part. In
essence, these competences and strategies relate to development of subject
knowledge and application of teaching interventions, which are typical of an
analytically reflective and professionally effective teacher. The role of a teacher
has changed/is changing. A physical education teacher should concentrate on the
overall holistic development of motor (motor development), cognitive (moral,
social and intellectual development) and behavioural patterns (attitudes and
habits). In the teaching/learning process, a choice of content, use of a range of
resources, variety of activities and teaching approaches needs to be employed
more effectively and extensively than hitherto. However, it should be remembered
that too many changes can make pupils (who are used to ‘traditional’ teaching)
feel uncomfortable and incapable of accomplishing the task. This may influence
the progression of acquiring a skill or skills and eventually break down the
structure of a process. A structured framework gives the pupil a sense of security
and guidance, which provides physical and mental support. However, this does not
challenge monotonous routines, which, when coupled with poor quality (i.e.
unattractive content delivered in a command teaching style), results in children
dropping out of afterschool physical activity.

In the future, civilization, technology and employment opportunities will
require skills as well as qualifications that today some may not even think of.
Preparation for this must come through education. The educated person is the one
»Who has learned how to learn; ...how to adapt to change; ...has realized that no
knowledge is secure, that only the process of seeking knowledge gives a basis for
security”  (Rogers, 1983, p.120). Education is about developing values and
character within learners (Claxton, 2002). It is not limited to the acquisition of
measurable behaviours, understanding and knowledge reduced to implied
components of competences and educators being turned into technicians (Pring,
1995). Essentially, competencies are ‘can do’ statements. The world is full of
people with sets of competencies, but how many of them are actually competent?
What is useful sometimes obscures what is valuable. Intrinsic values are often
overlooked. In our domain, i.e. Education, emphasis should perhaps be more on
shaping attitudes and encouraging positive active healthy lifestyle behaviours.
Changes in attitudes and behaviours should of course emanate from development
of knowledge, skills and understanding in the form of accumulatively acquired
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competencies. These competencies, which are appropriately adjustable and over
time adjusted, are derived from experiences provided by high quality teaching,
defined by informed reflective practice attuned to ideals and values fostering true
learning experiences in a dynamically changing world, and high quality physical
education programmes in which learning is incremental.

If physical education is to sustain its presence both in formal and informal
educational and socio-cultural settings, and continue to have a positive role as an
instrument of socialisation, then practitioners should respond to the needs of
optimally developing individuals’ capabilities and provide opportunities for
personal fulfilment and social interactions, essential in human co-existence. With
the knowledge that educational experiences have a propensity to facilitate and help
enhancement of life-span welfare and well-being, physical education should be
focally involved with the process of personal fulfilment in the future. It is worth
remembering, however, that it is not the activity, but the reason for taking part that
sustains participation.
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“TABIMMHN PAKAMOTAWTUNPULL” OA MOBWNJT BA AXBOPOT
TEXHONOTNANAPUN APSANNTNKNAPU

NcaHos P.I".
nefaroruka paHnapy Homsoau, goueHt (TAMY)
>KymaHa3apoB Y.Y.
negaroruka paHnapu 6yinnya ancaca gokropu (PhD), (OKA4MN)

AHHOTauudA: ywoby Makonafa Tab/IMMHU pakamiawTupuil MyxuTura Mobunb Ba
axbopoT  TeXHONOrMANapHW  XOpWi  Kuauw , MOoOMb  KypuamManapfaH camapaau
(honganaHULLIHMHT eTakuM Kypuamanapu Ba yna pbaxapaguraH (yHKUMOHan Basudganap,
MOAENIN TU3UMra YTULIHWHI Makcajfiapyu, LWYHUHIAEK, 3aMOHaBUI TabanmMa pakamau
TexHonoruanapgaH gorganaHNWHUHT UCTUKOO0NNAPU XaKnaa Cy3 pUTUIraH.

Kanut cysnap: “rabiMMmHupaLamialiTupyLL”, Mobunb Tabium, ‘pauamnmn Tabimm”,
TabIMMga MHTerpaums Tamoiunn, ‘pauamnm TexHonoruanap”, MWIMA TabamMm, axbopoT
TexHonornanapu.
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Munnuii Tabimmaa 3yanuk 6unad amanra olwmpunagurad gatnabky sasuda “rabivMmMHu
paLamnaTupuil MyMTU”’Hu apaTul 6ocKuYMaarv Ba CyHrpa ‘pauamnn Tabimm My MTn’ra
yTn6, YHU AHafa TaKOMUNIAWTUPULLAE UWITUPOK Knnagurad aon Tabinum TeXHONOruanapu sa
YNapHUHI CTpyKTypacujarn MOZeNapuHyi aHuknab onuw HuxosTha fonsapbd macananap
xucobnaHagu. bBu3 Hasapga TyTaéTraH TabAuM  TeXHONOTMAMapy acocaH  Kyhugaru
CTPYKTypafaH nbopat: a) aHbaHaBWIA Tab/iMM; 6) 3aneKTPOH (MacogaBuil) Tab/iMM; B) MOOWU/b
TabNUM; T) apanall TabjvM. Ynap opacuja 3N1eKTPOH Ba MOOWU/Ib Tab/IMM >XaxoH MuKuécupa
KeHr mawTabaa TapkanraH Ba X03mpru Bakta (baon KynnaHuaMokaa.

[yHé neparorvk TabiMMMAA TabAUM  ONYBUYUNAPHUHT  ax6opoT CaBOAXOHNUTUHU
owvpvw 6yinya onumnap TOMOHWAAH KaTop WAMWIA TagkukoTnap spatunraH. by 6opaga
pakamnu TabauM goupacuja, xXycycaH, uHopmatuka aHura gaxngop Web texHonorusnap,
WHTepHeT TexHonorusnap Ba Web pactypnaw 6yinya MyalisH  MaB3ynapHU  YKUTULL
camapagopaMruHin owmpuwl bopacugarn nsnaHuLwiap sbTmbopra Mosvk.

TabAMMHU  pakaMnawTUpULW  MYXUTUra MOOW/b TEXHOMOTrUANapHU XKOpWUiA 3TuL
“TabAnMm onyBuUMIap” Ba “Tabanm 6epyBuMnap” yuyH Kyinumpgarn 6vmp katop ad3annvknapra ara
3KaHMNITMHU BYTYHIU KyH fiHa 61p TacAamMKnaMmokaa:

- XOX/laraH BaKTAa, WUXTUEPWUIA >KONJa YKMLI Ba ypraHull WMKOHUATW MaBXyg, (akat
MOGUINNK OpKann amanra owmpunaau;

- YKYB MaTtepuaniapuHn Xunama-xun KypuHulnapfa, macanaH, ayauo, BWAeO, pacMm,
rpajuka kabu MynbTUMEAWK WMKOHMATNapra ara Bu3yasn Tap3fia Takaum 3TULW UMKOHUATM
MaBXyANUrn, SbHU MyNbTUMELNANN Tap3fa amanra ownpuLLl MyMKUHIUTU;

- MOOMMb TabAMM KyMWHYa YAWH LWaKNuga amaira OLWMpUAraHaurn 6ouc ynap
reiMM(MKaLoH XapakTepra aranimru unaHd axpanué TypuLu;

- YKYB >KapaéHuW UWITMPOKYMNapu ypracuja Termwim  axbopoT — anmallyBMHU
XagannawTnpuil UMKOHUATATA 3ra SKaHAUTK;

- YKYB >KapaéHura UWTMPOK 3TULLHN HA30paT KWW Ba Yy OpKaiu MOHWUTOPWUHT 0nn6
60prLL UMKOHUATUHWUHT MaBXYL/IUTN;

- “TabMM ONYBUYMNAPMHWUHE LUAXCUIA MCUMXOMOTUK Ba (PU3NONOTMK XyCycuaTnapuiaH
Kenmé 4ukmb, nHamsBmayan éHfaluwaa Mobunb KypuamanapHUHT MOCnallyBYaHININ, SBHM,
NHAMBUAYAN EHAOLWYBUHUHT €TAKYNINK KNALLIN.

TabMMHX  pakaMmnawTupuw  Myxutuga  MoOuib  Tab/iMM  MMKOHUATIApUAaH
(hoviganaHnw 6up Katop UAMWIA-METOAMK Ba TalKUAWI acocnapHu y3 nyura onagn. MacanaH,
nefarormka OfIMIA  Tab/IUMUHUHT  NPOMECCOP-YKUTYBUMIAPK  “TabiUM  OflyBUM”Niap  Y4YyH
Tab/IMMHMHT aHb\aHaBMI LWIAaKIUAAry yKyB MallUrynoTnapuHu noinxanalitmpuilja pakamav
TabiMMAarn Mmobusib TexHonorusnapgaH gonganaHvw xapaéHuga Xuama-xun  EHLoLmnLL
MYMKUWH. XyCyCaH, YKYB >XapaéHuja mMobwunb KypunmManapfaH camapann ¢organaHuWHUHT
eTakuu ycynnapv KyugarnnapgaH néopat, gecak oynaam:

a) MyahsH MaB3y Ma3MmyHura fgaxngop ayavo qannnap, Bugeogunbmnap, rpaguka,
XapuTa Ba TaCBUPIapHM HaMOWMWLL 3TULL YCYNW;

6) YyKyB calTnapu, 37EeKTPOH Ba pakamnanm pecypcnap, XWama-xui MasMyHAaru
Mab/1yMOTHOManNap, UKKW EKKN y4 TUNAN NyraTiapra Te3kop KUpULLHW TabMUHAALW YCYNun;

B) pakamnu TabiuM >KapaéHuparn MyarisH MyNOKOTHW TabMMHMaWw Makcagmga CMC
xabapnap, Tenerpam, Web cemmnHapnap Ba 6owkanapgaH (onganaHunw ycynm Kabu.

By ypuvHAa wWyHW xucobra ONUW 3apypKW, pakamanm TabiuM MyxXutuga Mobusb
KypunmanapgaH “tabiimm 6epuwl” éku “tabamm onuw” Makcagnapuga hoganaHUWHUHT 6up
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Heya nefarorvk OMWANapW XaM MaBXyAKW, OU3 ynapHWHT aipyvMiIapuHUA TabKuUANalHW Ba
MyannngankK éHAOLWYB acocuia Kuckaya n3oxnawHm ypuHnu, geé unguk:

1 Mobunb TabauM TeXHONOrnanapy acocuga oup Katop ymymnegaroruk tamomnunnap,
XyCyCaH, MCOHWUIA MaTHNapAaH GpoinganaHnILIHUHT Kynainurea cogaannru, MHTepakT1B xamaa
y3-y3MHU GOLLKapyLL Ba Y3-Y3UHU 6axonall MMKOHWHK 6epyBUM Maxcyc unosanap éragu. AiHu
Wy omMua “TabaumM ofyBYMNap” YYyH Kynanuk Tyrgupagu Ba MYCTaku/i TabiUM ONULL
UMKOHUATUHN ApaTagu.

2. Mo6uib TabNUM TEXHONOTUANAPUHUHT FOsiNapu TabIMMHUHI 6apya 60cKMunapuaa,
ailHMKca, ONIMIA Tab/MM Myaccacanapufarm aHbaHaBUil YKyB >kKapaéHmpa xam 6uphek
KYNaHUAULLN MYMKUH.

3. Mobunb TabiMM  MacoaBuii €KMW  KOpnopaTMB YKYB Kypcrapura camapaiu
TYNAMPYBYM BasUaCUHN BaKapuLN MYMKUH.

TabAMMHN pakamnawTUpuLL MyXUTUAa Ba 3M1EKTPOH Tab/IMMHU PUBOXIAHTUPULLAA
MOOW/b TAbIMMHUHT KYHAQNMK XaéTharv amanuin axammat 6eknéc. Mobub Tabanm - Mo6Unb
Xuncobnaw Ba 3MEKTPOH YKYB MYXWUTNapUHWM Kecuw HykTacu 6ynmnb, y Xap KaHpgaih >xonga
pakamnu Tab/iMM amanuéTura onmb Kenagu Ba 6uMp Katop (yHKUMOHan XycycusTnapra ara,
ynapfaH anpumnapvHu  MyannuavkK - EHAOWYBM acocuia KuUckada TabKupnanimus  Ba
TacHWU(nanmms.

a) MOOW/Ib Tab/IMMHU YPraHULWIHUHT OUHAMUKIATKL. Y MOXMUATWAra Kypa 3CKuprad
AHIIUKNAPHU 3Mac, OYryHrM 3Hr CYHITU SAHTU-AHIU axb0opoT maTepuaniapuHu  “Tab/ivMm
ONnyBuMnap’ra TakauMm 3ta onagu. by Tabnium opkanu Tanabanap ysura 3apyp Oynrad
MablyMOTNapHM Kabyn Kuna onafum Ba 6OOWKa Lepuknapura ynawumim Xam MYMKUH.
TanabanapHu haH yKuTyBUMNapu 6unaH npodeccmoHan gapaxaga 6ornawira xm3maT Kuiaau,
wy 6ouchaH MO6Wb Tab/MMHU WHAMBUAYaNn Aapaxaja ypraHuw xam MyMKWH. Xap 6up
TanabaHWHI X03UPrn BakTAa y3 OUnMMK fapaxacura moc 6ynraH Xunma-xuna tapsgarv 6apuya
mMatepuasinapHn OfiMll WUMKOHUATNAPW MaBXyZ, ynap MeHioofaH wuctanraH (aonuar TypuHU
TaHnan onaaw.

B) MOOWIb Tab/IMMHUHT Lyn umppasuri. Tanabanap ysnapura Teruwnu gaHnapgad
Ha3apuil Ba ama/IMil axamuaTra ara Mab/lyMOTHU EKWN YKYB YCYNN KW YKYB XapaéHMHMW TaLLKWN
3TYBUM MYXWM Tab/IMM MYyTaxaCUCCUHW TaHNab onuw KMMKOHUATHW 6GepaguraH Kynnab
MaH6anapgaH TabauMm (aoMATU YUYyH LWyrynnaHagn. Maskyp Tab/IMMHWU ypraHul arpeccvs
Tap3ga ofiAvHIa CUMKNRAUTaH TabIMM XaMUATIapUHY ApaTagn. Y HUHT SHa 6Up Kyuav TOMOHM
WyH4akn, Tanabanapja Teruwam myammo 6yliMya MyaisH (DUKp-My/noxasanapHu Aapxon
LaKNIaHTUpagu, Gpukpnaw KoGUNNATUHM AHaLa PUBOXNAHTUPULLTA XU3MaT Knunagu. MacanaH,
OUpop UXTUCOCAUKAAH (haH MalUrynoTnapuMHU 0Mb 60pyBYM MHHOBALUMOH YCTO3 npodeccop-
YKUTYBYM MyalisiH MyCTakun vwnapHu 6axapTmpyl Makcagmaa waxcuinawtupuarad mobub
Beb6 caliTnap Apatuw BasudacuHy TOMWMPUK cudaTmaa Gepcanap, Tanabanap ysnapu ésui,
Taxpup KUULW, Kypub YMKWMLL Ba Halp 3TULIAA UWITUPOK 3TaguraH axbopoT marepuannapu
6unaH nwnaigunap. AnHM xon Tanabanapfa pakamav Tabinum MyXuTtua MycTakui uwnawmra
KU3MKWULIWHW AHaja KyvanuTupagn, y3ura Xoc “aHruank” Kawg aTuiira xapakar Kunagu.

Mob6unb Tab/iMM Y3 Basndacura Kypa, Tanabanapra Maxcyc ykyB MalUry/0THUHT AroHa
TYrpW YCY/IMHWU aHuKNamaingun, 6anku,y MyCTakun ypraHuw yyyH Oup Heya MYMKWH OynraH
YCY/INapHW Takaum 3Tnb, myBagakuATAN 3pULLIML UMKOHUHW owmnpagmn. LUy cababnm xam
MOOGWMb Tab/iMM ayauTopuafarn Tab/IMMHUHT YPHUHM 60ca onMaca-fa, YHWUHI 6axkaprad
Ba3M(acuHN MyansiH PaHHUHT MYCTakui TabIMMUHWN TALWKUANAWTUPULLAA SHT KYN KenajuraH
TEXHOMOrna cudaTnia Kkapaw MyMKUH.
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AHrM Y36eKNCTOH TabiMmmaa gactnad “rabaMMHM pautamialTupul MyynTu Hu
ApaTvl Ba CyHrpa ‘pauamny TabiMM” OG0CKUYMHM W3YMIIUK OGUNaH PUBOXNAHTUPULL,
MOAYNN TU3MMIa YTULL Ba YHAArn yKyB >KapaéHWHU TallKunnawTupuil, “TabiMm 0ayBUN” Ba
“Tabnnm 6epyBUN”NAapPHUHT axb0poT Ba KOMMbIOTEP CaBOLXOH/MIMHU TAKOMUNNALUTUPULLHUHT
YpHU 6eHNX0ATAa KaTTa.

2020-2021 ykyB Wmnupa Gapya onuii TabavMM MyaccacanapuHuHr Moodle Tusmmra
yTULIAaH acocuii Makcag npogeccop-ykuTtyBununap 6unaH Tanabanap ypracuga Tab/iMMra oug
XWIMa-XWUN 3NEKTPOH PECYPCNapHUHT afMallUIWIMHLA TallKWa KUIWW, TeruwauM Basudga Ba
TonwwupuknapHy Moodle Tusumura HKOMNAWTMPULL  OpKanu MaBXyf Tabaum  6Gepuil
camapacuHu owmpuwigaH néopar.

Moodle TMMnga YKYB XapaéHuHu TalKUAnawTMpnLLaa yHAaru
KaTHallyBYUNAPHUHT 6Up KaTop Basudanapy 60pAUTrMHU TabKugnaw no3vMm. bu3 Hasapga
TyTyaéTraH BasuganapHu Myanandank éHaowys acocufa Kynmparun taptubpa Tascunacak,
mMakcagra myBouK bynaan:

1 Fnoban agMMHUCTPATOPHUHI Basudanapn: Maxmya (aofUATUHN  YMYMWUIA
HasopaTy 0/M6 60puL; CTATUCTUK Mab/lyMOT/NIapHW Xamall Ba BasvpAWK MabMypusaTura
TaKgUM 3TULL; MaXMya (haoMaTUHN onnb 6opulla amannin epaam KypcaTuLl Kabu.

2. OTM agMUHMUCTPaTOPUHUHT Basudanapu: OTMpaa Maxmya PaoMATUHN YMYMWUI
HasopaT¥ oMb GopuL; CTATUCTMK Mab/lyMOTApHM Xamnaw Ba paxbapuatra Takgum aTuLL;
MaKMyara O6upnamun MabnymoTnap (PakynbTeT, Kaefpa Ba  Fypyxnap)HuU KUpUTULL,
npogeccop-yKuTyBYMnapra fIorMH Ba Kanntnap Takgum sTULL.

3. Mpodheccop-yuMTyBUMNAPHUHT  Basuanapu:  (aHnap  Kecumuga  3/1EKTPOH
pecypcnapHu Xornawtmupaau; TanabanapHu Ternwam pecypenapfaH origanaHni yuyH pyxcat
Gepagun; pecypcnapHM MyHTasam fHrunab 6opagw; TyrannaHraH paHnapHu 6asafaH yuvmpuo
Tawnanam.

4. TanabanapHWHr Basudhanapu: MyCTakun Tap3fa MakMya >KohnawraH Be6-canTa
py/ixaTtfaH yTagu; KWAvMpyB TU3UMW OpKanu 3apyp aH ek npodeccop-yKUTYBUMHU K312
TONUG, pecypcnapjaH (oirjanaHuwra pyxcar cypaingu; npogeccop-yKUTYBUUHUHE TEruLIIn
pyxcaTtufaH CyHI O4MK pecypcnapiaH organaHul MMKOHUATra ara 6ynaau.

OTM ApmuHucTpaTopu cepeepra 6mpnamMyn Mab/lyMOTNIapHU KUPUTHG,
npoeccop-yKuTyBUMNapra NIOrMH Ba KanWTNapHW TapkaTagu Xampga XuMco60TnapHu uragu.

Mpodeccop-yKUTYyBUM pecypcrapHyi Maxmyara Xonnawtmpuga xamaa TanabanapgaH
TylwiraH MypoxkaaTra pyxcaT Oepagu. Tanabanap TervwnuM pyxcaTfaH oOnraHgaH CyHr
pecypcnapgaH hoifanaHuwHNM 6ownaigunap.

Tabnumga WHTerpaums TaMOWWAW Xankapo Myxutaa pyn 6GepaguraH MHTerpaums
KapaéHnapu TabCuMpU OCTMAA  LWAKAMaHagu Ba ynap Kyaugarunapra WyHanTupunagu:
TabMMHVHT LIAXCUIA AYHaNTUPUATaHAWUTW; YMYMUIA NPeaMeTan CTPyKTypanap Ba (haonuat
YCyNnapuHu fpatuil; TabMMAa MOTMBALMA Ma3MyH axaMUATUHWHI YCTYBOPAUTU; Tabanmpia
TUIUMIUANK; YKUTULL XKapaBHUHUHT MyaMMO/M XapakTepu; penekcus aonuaT Ba X.K.

“Pakam/in TabIMM” €KN “Tab/IMMHU pakamnawTUpULL MyXUTU” yYyH MUAAUA Kagpnap
TaépnalHWHT 3aMOHaBWUIA  TeXHOMOruManapura Kymugarn omunnap Xoc: Kenaxak Y4yH
OUYMK/INK; WHCOH TOMOHWAAH [AYyHEeHW Y3nalTUPULLIHKMHT 6apya YCynnapu WHTerpaumsacu;
OYHEHVHT OYUMKNUIKW, TYNakOHAWAWUIW, WHCOH, Tabwat Ba >KaMWUAT y3apo anokanapu Xakuia
CUHepreT!Ka TacaBBYp/lapUHN PUBOXNAHTUPULL; OYTYHI KyHAa Kagpnap Tavépnawja MmyxXum
ponb yiHaMAWraH, NeKNH Xe4 KayoH YKUTYBUMHUHT YPHUHM 60ca onMainguraH Typau axbopot
TU3UMNapun, rnoban MHTEPHET Tapmoru, OynyT TexHonorusnapugaH 3pkKuUH  oiganaHuL.
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Bowkaya aiTraHga, TabkugnaHaétraH ywoby TexHonorusnap — ax60poTHM  caknall,
Mab/lyMOT/IapHM KaiTa uwiaw yyyH BUMPTyan OMOOPHW, AYHEHWHr UCTanraH HykKTacujaH Ba
UCTaraH  KypuamafZaH  KApUW  UMKOHWATUHW  uoganainfn;  kagpnap  tavépnalu
TEXHONOTUANAPUHMHT MyaiisH Tanabara, MyaisH Tanabanap rypyxura, MyansiH YKUTyBuYura
WAXCUIA  RYHaNTUPUNTaHIUIW;, Kagpnap Tanépnaw TexXHOMOTUANaPUHWUHT  YIAUH Tabuatu;
YKYBUMHU MYXVMM Basugara MCUXONOTUK WYHANTUPULL: MYCTaKWU/ PUBOXK/IAHULL, LLIAXCHU
MY/IOKOTra MOCMalITUpULL, LWy MyHocabaT 6unaH WKTUCOAMET Y4YyH Kagpnap Tanépnal
TeXHONMOrnanapy AOMMUIA y3rapulinap XapaéHuga oynagn, LOMMO SHIM Makcag Ba My/mxannap
WaKNNaHTUPaAN; YKUTYBUYMHUHT POAM Y3rapuilmM, XycycaH, iHTU4a, HOOAaTWUi BasuATnapAa,
TapMOK Yy3apo a/okasapu LwapouTtnapuga “Ttabnavm  onyBuunap” 6unaH Gupranvkparm
Xapakarnapra yTuL.

ByryHru gasp Munauidi TabiMMUAa pakaMay TEXHONMOTUSANAapHU YKUTULW CUDATUHM
caknab KonraH xonfa camapanu Kynnaw yyyH Humanap Kunuw kepak? by 6opaga 6up katop
TaknuMnapHu Tabkugnaw n03mm, ged xmcobnagumk:

BupuHungaH, anbatta MamnakatuMmsga 3yaivk 6unaH MHTEpPHeT UHDpaTY3UIMaCUHN
AxwmnawnmMmns, Mobunb onepatopnap TOMOHWAAH KypcaTunaérraH Xwu3martnap cudatuHu
OLUMPULLMMM3 BA IHT MYXUMM, KYMUUIUK axOJIMHWUHI, alHuKca Tanaba énapHu 3aMOHaBuin
axbopoT-KOMMYHUKaUNUA TEXHONMOTUANAPUHUHE  CYHT HOTYKNapuHU  y3fawTupuiira wapt-
LapouTnap xamga umMtuésnap Apatné 6epuMms no3uM.

VIKKMHUMfaH, YKyB )KapaéHMHM TallKua 3TUWLIAA pakaMay  TexXHoNorusnapaaH
(ofanaHnL KynamvHW KeHramTupuw Ba axbopoT pecypcnapu, YKATULL BOCUTanapu Ba
mMacoaBuii  YKUTULL  TEXHONMOTUSNAPUHM  PUBOXIAHTUPULL,  WKOAKOP Ba  CalIOXMATIN
TanabanapHu ONWIA TabAMM MyacCaCaCMHWHI pakamnawwTUpuULL nolimxanapura >anb Kuaul
ounaH ynap aonuATUHU TapTubra COMYBUYM HOPMATUMB-XYKYKUIA XyxOKaTnapra y3rapTupuil
Kuputuw Oyinya BakonaTiM opraHnapra Taknupnap 6epull, HOKOpW camapajop/ivKka ara
pakamnu Kypunmanap 6unaH >XuxosnaHraH Ty3wunmanap, YKyB XOHanapu, naéopatopusnap,
MefuacTyauanap Ba OOLIKanapHW y3 mMumra onraH MapkasnapHu TalKua sTUW Xampa yHza
OPTTMPWATaH TaxpubaHn Y30eKUCTOHHUHI 6Gapya ONMA Tab/UM Myaccacanapufa KeHr
KampoBza KynsaLl I03uM.

YumHuMgaH, 3aMOHaBMi  axbopOoT-KOMMYHUKaLMsA TexXHONorusnapu Ba TabiuM
TEXHOMOTUANAPUHUHT  MYyCTaxkaM WHTerpauuacuMHuU TabMuHMaW, 6y 6opaga neparor
KafpnapHUHT  Kacbuil maxopaTMHU Y3/yKCU3 PUBOXIAHTUPMO GOpULL  YYYH  KyLIMMYa
LLIaponTnap ApaTuLL 3apyp.

TypTuUHUMZAH, WHTepdaon TakAMMOT TuU3MMNapuiaH GoifjanaHuwl, Mabpysa Ba
CeMuHap fapcnapy Y4YyyH WHTepHeT 6unaH 60rnvMK Xonga WHTepaosn Ba MynbTUMeLManu
TakAMMOTNApHM Mwnab uYMKMW Kabu Mas3ynap Oyinvya YKUTYBUUNAPHUHT ManakacuHU
OLUMPULL YYYH KYPCNapHU TallKUA KANULL Ba YTKa3unLL 3apyp.

BelwwmHuMpaH, pean  BakT  pexumupa  UHTepdaon  TakAMMOT  TU3MMIApW,
BUAEOKOH(bepeHLaioka TU3MMNapu, BUPTyan 3annap, 31eKTPOH pecypcnapgaH ¢oliganaHno
MCTanraH BakTAa MacoaBmin YKUTULL dXapaBHUHN amManra OWnpULL UMKOHUSATUHN ApaTuULL.

OnTuHuMgaH, OynyTnnM  TexHonorusnap, BUPTyan  BOKENWK,  KeHramtupunarad
BOKeNMKAaH (hoijanaHvil xamja AUAAKTUK matepuannap Ba Taxpuba Au3aiHnapuHW uwwinab
ynkiwga 3D MPUHTEPUHWN Kynnawl, pakamav AWAKTUKa Ba pakamin Tab/iMM MOAeNnapuHu
Kynnaw, YKATYBUMnap Ba Tanabanap yyyH nonmxanap, AUNJOM uwiapu, WIMWA n3naHuwnap
Ba OOLWKanapuHW MyxoKamMa KWAUW Y4YyH WIMWIA Be6-caTnap uwnab UMK  N03UM.
LLyHparnHa, 613 pakamaum TexHonoruanapgaHd gonganaHnb 6yryHru gaBp Tab/iuM CU(aTUHK
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TywmpmaraH xonga Tanaba-éwnapra OyryHrn KyH Tanabu pgapaxacumga ounum onuiinapura
apuLLamnsd,

Xynnac, YKUTYBUMHUHT 06pYCK Ba YHWUHT (haONUATUHUHI caMapagopnurn akaTrmHa
Kypc MasmyHugarn Ounmmnap fgapaxacu Ba YHUHr MNeAarorMk Kobunuatura smac, 6anku
MyaiiiH YKyB MaTepuanuHu Tynnalwl, KaiTa uwnawl Ba YKATULLAA YKUTYBUMHUHT KaHYaIMK
3aMOHaBWIi axb0pOT-KOMMYHMKALMA TEXHONOTMANAPUHIA KyNnalll aapaxacura 60rnnk éynaau.

NMHTTNS TUNN YUUTYBUYUNJTTAPUOA TPAMMATUK KOMMNETEHUNAHWHTD
LLAKNAAHTUPULL

>KymaHa3apoB Y.Y.
negaroruka paHnapmw 6yinya gancada gokropu (PhD), OKAMW)
NcaHoBa A.P.
nefarorvika aHnapn Homsoau, goueHt (TAMY)

AHHOTauma. Makonaga 6ynaxak WHIAW3 TUAWM  YKUTYBYMNapuga rpaMmmartumk
KOMMNETEHUMUAHN LUAKNAHTUPULL 60CKUYNapu, SVHIBUCTUK TOMWMPUKNAPHUHHT Yy3uUra Xoc
XYCYCUATNAapU, KOrHUTUB, ONepauuoH-(aonvk, MOTUBaLMOH Ba pedieKLNB Me30HNap Xakuia
Cy3 HOPUTUATaH.

KanuT cysnap: rpammartuka, KOMMETEHLMS, KOMMETEHT/IMK, NIMHIBUCTUKA, KOFHUTUB,
MOTMBALWSA, ME30H, fapaxa, IMHIBOMaJaHUAT.

EBpona KeHralwMHUHI Xy>X»>KaTnapura Kypa, rpammMaTnK KoMmneteHUuma aeraHga “TUAHUHT
rpaMMaTuK 3eEMEHTIaPUHN  OGUAULL Ba YNapHW HYTKAA Kynnaw KOOUAnATW” Tyl yHWNaau.
FpaMMaTMK KOMMETEHUMS Mab/lyM 6Mp MabHOHM TYLYHULW Ba uoganawl KOOGUNUATUHU Y3
nuura onagu, YHW MyalsH Tun Koupanapura OuHOaH TysunraH wubopanap Ba XXymianap
lwaknuga pacmuidnawtupagu (BanaHraH  HamyHanapHW MexXaHuK TakpoprawgaH —(apkiv
ynapok)”30. [paMMaTvK KOMNETeHUMAHW OyHAal TYLIYHULI YHUHT Tapkunbuparn kKynugarv
KUCMTaPHUHT MaBXYA/IMTMHW Hasapia TyTagu:

a) NIeKCUK OGUpPAVMKNapHU Ma3MyHAU HYTK Cy3fallyBura ainnaHTupaguraH rpammaTtuk
KounganapHu ounnw,

6) rpamMmaTtuk BocuTanap 6unaH uwnaw KoGuIMATU Ba KyHWKManapu, KOMMYHWKATWB
mMacananapHu Xan KWiuW YYyH TYpam XWn MYNOKOT BasusTnapuga 4vet Tuamparu HyTk
(haonmnATMAA rpammaTuK Xo4ucanapHy eTapau gapaxaga unatui;

B) Mab/lyM GMp MabHOHM TYLIYHULW Ba Moganal KOOGUNUATK Ba Talépanrn, YHN HYTKKiA
noJacuHM or3aky Ba é3ma Laknga, MyasH T Kovaanapura 6uHoaH TysunraHanrn3l

EBpona KeHrawHUHI XyxoKaTnapura Kypa, rpaMMaTuK KoMneTeHuma geraHaa “TUNHUHT
rpaMMaTuK 31emMeHTIapuHN  GUANLL Ba YNapHWM HYTKAa Kynnaw KOOuauaTu” TywyHWnaau.
FpaMMaTUK KOMMETEHUMS Mab/lyM 6Mp MabHOHM TYLWYHUW Ba udoganawl KOOUNUATUHU Y3
nuura onagu, yHuU MmyausH Tun kKoupganapura OGuHOaH Ty3uaraH ubopanap Ba >Xymanap

2 KapaHr: X,owmnmosa A.11., Mapnuesa P.A.

0 O6LeeBponelikme KOMNeTEHL MW BNaAEeHNS NHOCTPAaHHbLIM S3bIKOM: U3y4deHuWe, 06yyeHue, oueHka/ JenapTaMeHT
no A3bIKOBOI nonuTuke, Ctpacbypr. M.: MI/1Y, 2005.-107-108

3l Pabuesa O.M.dopMrpoBaHUe rpamMmMaTMUecKO COCTaB/IAKLLLEN MHOSA3BbIYHON KomneTeHUun // 3B.HOX. dheg.
YH-TaTexHn4yeckkue Hayku. 2010. Ne10.T. 11. 116 c.
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WwaknMaa pacMmuiinawTvpagm (8gnaHraH HamMyHanapHM MexaHVWK TakpophnawgaH dapkiu
ynapok)”3. [paMmMaTuK KOMMETeHUWsHU OyHAal TYLWYHWULW YHWUHT Tapkubuparun kynupgarv
KUCMIAPHUHT MaBXyA/IMTMHN Hasapaa TyTagu:

a) NIeKCUK OGUPAMKNapHU Ma3MyHAU HYTK Cy3fallyBura ainnaHTupaguraH rpammaTuk
KoufanapHu GunuL;

6) rpamMMaTuK BOCMTanap 6unaH uwnaw KoOUIMATU Ba KYHWKManapu, KOMMYHWKATWB
mMacananapHu Xan KWUauwW YYyH TYpam XWn MYNOKOT BasusaTnapuga 4vet TUAUZArn HyTK
(haonmMATMAA rpaMMaTUK XO4MCaIapHN eTapav gapaxana unaTui;

B) Mab/lyM GMp MabHOHM TYLUYHULW Ba Uoganall KOGUNNATY Ba TaNEpanru, YHU HYTKWIA
noJacuHM or3aku Ba é3ma Lakiga, MyasH T Kouganapura 6MHoaH Ty3unraHnnrn3s.

KyprHn6 TypubaMKM, rpammaTuK KOMMETEHUUSHUHT TY3UIULWIK - y4yTa: Hasapwi,
MHFBUCTUK Ba HYTK TapkKubuii KucmnapupaH Tawkwua TonraH. bupok, 6up katop
Tagkmkotumnap, Macanad, J1.K.bob6oxaHosa, P.A.Byparos, [.B.Enusaposa, J1./.Kapnosa,
H.A.Kadrainnosa, M.B./lebegesa, C.I".Tep-MwuHacoBa, T.K.L|BeTkoBa Ba 6oLLKanap MXTMMOWii-
MajaHuin (COLMOKYNTYPONOrMK) Ty3uU/IMaHU rpaMMaTWK KOMMETEeHUMS TapKubura KuputuLl
3apypAUrMHN TabKuanangmnap. JIMHrBOKYNTOPONOTrMK EHAALLIYBHUHT X0naTtuaaH Kenmé umkuo,
NNHIBOAMAAKTMKNAP TpaMMaTUK XWUXaT Ba TUIWHW YypraHunaguraH mamsiakat MafaHuAaTu
ypracugarn 60rIMKAUKHUHT MYXUMAIUTUHW TabKugniawagn, ynap HajakaT KOrHUTUB acoCHU
fpaTuiira xmcca KywmnbruHa konmar, 6anku Tanabanap OHruga Typau XWa IMHBOMabhaHWUiA
TalyByMnap AyHECKM TaccaBypHW LLAKNIAHTUPaAU, MeHTanuTeT TadoByTnapu Tydainm to3ara
KenaguraH XaTonapHW Kamamtumpagw, feraH WIMWA TOSHW warapu cypagwnap. Metoguct
N.B.YepHeukasHUHI  TabkuanaraHuiek, ywoly  EHfallyB  KOHTeKCTMZa  rpaMmmartuk
KOMMETEHLUMSHUHT VDKTUMOWIA-MafaHUA TapKUOUA KUCMU 3HT aBBona, Oy ypraHyBUYUNApHUHT
MyasH KOMMYHWKATWB TapKWOHW MYNIOKOTHUHI VXKTUMOMWIR-MafaHWin KOHTEKCTUra etapanya
eTKasuLW Yy4yH MYNOKOT >apaéHuaa Typ/ivm Xun rpammaTtvk BocUTanapHu gapknawl Koeuimatu
Ba XOXULIMAAH nbopatamp3.

FOkopuga avitunraH yet (MHIAKM3) TUAW KOMMYHUKATMB KOMMETEHUUSHUHT TapKuouii
KUCMWU  cupaTnga rpaMmMaTUMK KOMMETEHUMSAHUHT  MYXUM XYCYCUATM TyllyH4Yacu 6usra
rpaMmaTvK KOMMeTeHLMAHW “Or3aky Ba €3Ma Luaknnapfa HyTK Cy3WHM TYLYHULW Ba Ty3uLl
KOOUAMATK, OUAWW, Taxnua KUAUW  Ba TYLWYHULW  KYHUKManapu, 4eT 31  MajaHui
TYWYHYanapHn OHa TWAda yXwalw TylwyH4yanap Ba YnapHUHr udoga socuTanapyu OunaH
TaKKoCNall XapaéHuaa TankuH KWNWW, rpaMMaTuK BocuTanap GunaH uwnaw KyHuKmanapu,
yNnapHu MajaHuATNapapo MYJSIOKOT KapaéHuja KOMMYHMKaTMB MyaMMOJIapHU  Ky/nat
KobununATK Byiinya Takkocnaw”3BHu aHuKNaLllra UMKoH bepaau.

MpaMMaTVK KOMMETEHUUSAHUHT LUaK/IMaHWLW Ba PUBOX/IAHULL XapaéHu Tapkubuin acocu
YeT (MHIM3) TUIMHUHI amMaauii rpaMmmaTtukacu caHanagu, yHAa rpammatvk XogucanapHu
KOMMYHUKATVB OWPAMKHU LIaKANaHTUpULW Basuganapy 6unaH 6uprannkpa Tascudnangu.

2 O6uieeBponelikme KOMNETEHL MW BNaAEHNS MHOCTPaHHbIM S3bIKOM: U3ydeHue, 06yUeHue, oueHka/ JenapTaMeHT
no A3bIKoBOM nonuTtuke, Ctpacbypr. M.: MIT1Y, 2005.-107-108

3B PsibueBa O.M.dopMrpoBaHue rpaMMaTUYecKON COCTaBAKLWLEA MHOA3BIYHON KomneTeHuuu // V3B.KOX. deg.
YH-TaTeXHNnYyeckKkue Hayku. 2010. Ne10.T. 11. 116 c.

3 YepHeukasa MN.B. TpodeccnoHanbHo-HanpaB-eHHoe 00y4eHMe rpaMMaTUKe aHr/IMICKOro fA3blka CTYLeHTOB
CTapwmnx KypcoB (uaonornyeckmx (akynbTeToB Mefarornyeckux BY30B (AHMNIMIACKMI A3bIK Kak BTOpast
cneynanbHOCTb): ANUC. ... KaHA. nef. Hayk. CIM6., 2001. - c.43.

3 KaweHkoBa N.C. Pofb rpaMMaTWyecKoil KOMMETEHLUN MpW onpegeneHnmn Leneii obyvyeHUs rpammaTuyeckoi
CTOPOHE UHOSI3bIYHOM peyn CrneunanncToB-MexayHapogHnKos // ®dunonornyeckne Hayku. Bonpocbl Teopumn wm
npaktnkn. 2013. Ne 8(26): B 2 4. u. l. C. 80-83.
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"paMMaTUK KOMMETEHLMSHWN LWAKNAaHTUPULL UL METOAU Nefarornka onvin yKyB HOpTAapuHUHT
XOpWXKuiA unonorns akynbtetn (AyHanuwm)ga YeT TWIMHW YKUTULLIHWUHE aHbaHaBWiA Ba
MYKO6WUN yCynnapuHy bupnawiTupyl opkany amanra owmpunagn. Anbarra, Xap MKKanacUHWUHT
XaM y3 Basucanapu Ba makcagnapy 6op. MacanaH, aHbaHaBUI YKUTULL YCYNNapyu UHINU3 TUAN
rpaMMaTWK MaTepuasvHN  CyHBUIA HYTK ypraHuiw BasuATAapu OpKaiu  ypraHuwHM
TabMUHNAKAN. YKUTULIHWUHT a1TepHATUB YyCynnapura WHTEHCMB amaiuii  malwrynotnap,
MyamMO/IN YKUTULL, NTOMiMXa YCynn, KOMMYHUKaTUB BasuUATNIapHM MOLennawTupuLl, MyHo3apa
(amckyccust) Ba YWMH ycynnapu, 3aMOHaBUi axbBopoT TexHosorusnapu Ba OGowKanapHu
KUPUTULLHW Tax/In Ba TaBCUSA 3TaMus.

TafKUKOTHM 0/1M6 GopuLL XapaéHuia Gynakak WHIIN3 TUIN YKUTYBUUCUHUHT YeT TUIK
KOMMYHUKATVB KOMMETEHUUACUHUHT TapKUOUIA KUCMKU cudaTia rpaMMaTK KOMMNETEHUUSHN
WaKNNaHTUPULIHWHE Mnpoueccyan mMogenn 6ocumunapvHin 6enrvnab onvwira xapakar Kuiguk.
TafKMKOT [aBOMWUAA aHWKNaHraH Ba TaXpuba-CMHOB uLINapuia TacAuknaHraH 6y mogen
6ockuunapn KyiuparuwnapgaH wubopat 6yngu: a) TakgUMOT Ba rpammatuK MaTtepuasHu
Ovpnamum  MycTaxkamnaw;  6)  rpamMMmMaTMK  KyYHUKManapHu  LWaknfaHTupuw  Ba
aBToOMaTNaWTUPULL; B) KOMMYHUKATMB amMalMETU; T) rpaMMaTMK KOMMETEHUUs AapaxacuHu
HasopaT KUiunL Ba pediekcus.

Ywoby 60CKNUNapHUHT Xap 6upun y3ura XoC JMHIBUCTUK Ba Mefarornk xycycuarnapra
ara, xap bupuga mMyaiisH KylinmnraH Makcag Ba BasuanapHu amanra OLMPULL YUYH TYPan XU
MeTo4niap, ycynnap Ba BocUTasap KynnaHWIUWWHW TabKugnaimus. “yinuaa ynapHuUHr xap
oupuHn  Myanmank éHpalyByu acocupa anoxupga-anoxupa TaBcugnad YMKULIHKA  N103UM
TONANK.

1 Byna>kak  WMHIM3  TWIM  yuuTyBUYMNapuaa rpammMaTuK  KOMMeTEeHT/IMKHU
LWaKMNaH TUPULLHUHE 6UpUHYKM 6ocumumn. By Bockmumpa rpammaTvK KOMMETEHUUAHUHT GUANM
TAPKUOUIA KUCMUHU PUBOXNAHTUPULITE, SbHU YeT TUAULA HYTKHU Tyrpy Tysull Y4yH
My/DKa/laHraH rpaMMaTtuk Kouganap Oyivya OGuUAMMAapHy ysnawitupuiira Ba TYpau Xun
KOMMYHWKaTMB BasuATNapja 4YeT TWIW FpaMMaTUK KYHUKManapuHu LWakKIaHTUPULL  YYyH
WHAMKATMB acoc ApaTuvwra kapatunagu. Ywoy 6ockuyfa sHrM rpaMMaTuK MaTepuanHuHT
TaKAUMOTW YTKa3Wnafgn, YHWUHT JINCOHWMIA XyCcycuaTnapu Ba Ma3MyHW ounb 6Gepunaaw,
Tanabanap abTMOOPUHN OLATUIA HYTK KOHTEKCTUAA YpraHunaérraH rpaMMaTuK CTPYKTYPAHUHT
vwnalwmra Kapatunagu. SHru rpammatMk  martepuannap 6unaH TaHULWMLW  YKYB-HYTKWUIA
BasuaTnapga (kyprasma (Bu3yan), 4eT Tuauparn KOHTEKCT, POMAN YWWH, TapXuma Tus
BocUTanapn Ba 6owKanap TanabanapHWHr JIMHIBUCTUK MyBagakuaTh pgapaxacura kapab
NHAOYKUMA KU LefyKUMsa MeTO4/lapy OpKaiu amasnra owwmpunagn. BusHuHr Hasapumwusga, 6y
bockunuyra TabKnanaHraH Makcaz, Ba BasuanapHu amanra owmnpuil 6runaH YeknaHnb Konmacnmk
3apyp, Aed xucobnagumk.

Ywoy 60CKUYHWMHT UKKMHYM Basndacu Xam MaBXYLUTMHW Kaig 3TV NI03UM SbHU
Tanaba ypraHunaétraH rpaMMaTvK maTtepuasiHi NMHIBUCTUK TaxIUIN MallKnapga oupnamyu
MaHba cuatuga Myctaxkamiawira xusmar Kunagu. byHan malknapHuUHr myBaddakuéTiv
baxapunuwin yyyH tanaba ongura Kyinugaru Basudganap 6epusica Ba YNapHUHI Gaxapuauiin
KaTbWiA HasopaTra OfMHCA, Tanabaja rpammaTtuK KOMMETEHUUAHUHT OGUpUHYM  60CKMYM
WwaknnaHaam, fe6  xucobnanmus. TaLKUKOTHU 0mMb 6opull >kapaéHuia aHWKNaHraH Ba
TaxXpnba-CMHOB MLWapuaa KynnaHunraH BasudanapfaH alpum HamyHanapHu 6y ypuHia
KeNTUPULIHA 103MM TOMAMK: a) TakAuMM 3TUAraH BasuATNIapHU TAKKOCNAHr Ba rpaMmMaTuk
LWAKNNAPHUHT MabHOCMAA YMYMUIANMK Ba (hapknapHuM TOMMWHI; 6) Kyhmpaarn >Kymnanapja
rpaMmMaTvK XOLMCAHWHT LWaKNNapuHW KYpPCaTUHI; B) TanHWHI Tapkubuaarn rpammatmk
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LWaKNNAPHUHT BasuanapuHyu amTuHr;, r) Kyhugaru rannapga rpammatuk Ty3uanwnapHuHT
NWNATUINLWLNHN TYLWYHTUPUHT Ba YNapHW pyc TUAWra TapXuma KWnuHr; p) 6epunraH 6up
HeyTa Mab/llymOTNapAaH TEruwanm rpaMMaTUK LWAKNHW TaHMaHr; €) Kyhugaru MuconnapHu
Tax/UN KUIVHT Ba FpaMMaTuK XO4UCaHW Kyniaw KOugacMHW acocnaHr Ba X.K.

Ywoéy TypAarn NAVMHIBACTUK Mallknap TanabanapHUHT aHaIMTUK  (DUKpaaLiapuHm
PUBOXNAHTMPAAN, OYHUHT YyYyH 3HF  MyXWMKW, KyiWunraH MakcagjaH Kennb 4mkumb
YMYMAaWTUpULL Ba Tuanapapo TpaHCMepeHUMs KUAWLW KOBUAMATU Ba TaléprapanruHu
owmpuwira épnam 6epaam.

2. Byna>kak ~ WHIM3  TWIM  yuuTyBUMCMZA  rpaMMaTUK  KOMMETEHTHU
LWAKMMaH TUPULLHUHT  UKKUHYM  Bocupun. By 6ockuupa Tanaba ypraHwnaérraH rpammaruk
CTPYKTYpaHu YHWHI (haonuaTU ydyH XOC OynraH HyTK BasuAaTnapuga 6olikapagn. Yoy
6ockuyga Hazapuii GunMmAapHM  amanuii Yet Tuau  aonuAaTAra yTKasuw, rpaMMaTuK
KYHVKMafIapHy LWaKINaHTUPULL Ba MycTaxkamnall Tanab KunaguraH My/oKOT LiapouTnapura
Kapab y3rapTupuwl, (UKPHWHT Trpammatuk OYErMHUHI afeKBaT/UIMHU Tanab Kunagw.
BenrnnaHraH makcag Ba BasuanapuHy amanra OLWMPULL YYYH KynAugarn AMHIBUCTMK MallK
Typnapu KynnaHWInWnHNU TaBCUS 3TaMU3:

1 VMuMTauuoH malluiapHUHT Basudanapy Oyhinya HamMyHaBU TOMWUPUKNAPHUHT
LapTnapu: a) CyxaHLoH OpPTUAAH >XYyManapHu YKUHE; 6) XOp 3aHXup Tap3uga XymianapHu
YKWHT; B) rpaMMaTUK LWaKIHW 6enrnnab, Kynungarv xymnanapHu Kainta 3uHr Ba X.K.

2. AnvawTvpyw  (3agupa)  MawuapHUHr - Basuanapu  BGyliMya  HaMyHaBWiA
TOMWWPUKNAPHWHT LWapTAapun: a) anMaliTupuwl (3axupa) Xafsanu épfammuga rannap TY3uHT;
6) 6epwnraH cysnapfaH rannap TY3uHT; B) HamyHa Gyilnya ranniap Ty3uHr; T) XaaBan épgamuaa
ranfap TY3WHF; A) aHanor OGyinya guanor Ty3WHr; €) caBonnapra HamyHanap Oyiinya >»aBob
6epuHr Ba X.K.

3. TpaHcthopMaumoH MalLLUIapHUHT Basuganapn 6yiinya HaMyHaBWUiA TOMLLMPUKNAPHWHT
LuapTnapun: a) UKKWUTa cofga rangaH Mypakkad ran Ty3uHr; 6) raniapHu y36eK TUAnMaaH UHIn3
TUAMra TapXuma KWAWHE,  B) )kKaBobnapfaH (oiganaHnb, AUanorHUHr  GoLunaHrny
XymMnanapuHu GepuHr; r) ypraHwiaraH rpammaTuK CTPyKTypa épgamMmuia MaTHHW ranvpué
6epvHr; o) gvanor / noAnnor MasMmyHWHU rpammaTiuK Wwaknga gonganaHraH Xon4a MOHOOMMK
LaK4a eTKasuHr Ba X.K.

Kypamusku, TabkugnaHaétraH 60CKuMufa KynunraH makcaf Ba Basuanap, TaBCus
9TUATaH JIMHFBUCTUK MalKNapHUHT  amanuétga Oaxapunuwimn TanabaHWHr  JIMHIBUCTUK
KOMMOHEHT/IMIMHM WaKNaHTUpMLWIra 3aMuH Taiépnaign, MyaisiH MabHoAa acoc cudartmga
XU3MaT Kunagu.

3.byna>kak WNHI N3 T™WM  yunmTyBuMCHAA rpaMmaTumK KOMMNeTEeHLMSAHN
LWaKNNaH TUPULLHUHT  KOMMYHUKaTUB aMaéTn bocunun. By GOCKMYHMHI Makcagu wwnab
YMKapWLL Ba PeLEenTUB XOPUXKUIA TUMHWUHT rPaMMaTUK KyHUKManapuHU aHaja prBOXIaHTUPULL
Ba TaKOMUANAWTUPULW, wuarapy 6oCKMunapuia LuaknnaHraHnapuHu MyMKWUH Gynca TysaTull,
KOppeKuna KUNuW, rpaMmmatuk KyHUKmanapgaH rpaMMaTuk KobunusaTnapra yTuwaad néopar.
Yw6y 60cknypa HYTK xonatura kKapab haonnawitmpuiraH rpaMMatuk XOAMCAHW WLLNaTULL
YYYH KOMMYHMKATUB Basudanap YCTYHAUK Kunagu. ANWTUNaérraH MynoxasanapyMusHu
ncboTnall Makcaguia HamyHaBWil TOMLIMPUKAAPHWHE LWapTAapuHU Kyinaa Kentupamus Ba
ynap yKyB apaéHuga y3 TacAurvH1 TONraHAMrMHW TabkuanaimMmus:

a) XMKOSIHN YKUHT Ba AManor Tap3ja caxHanawTUPUHT;

0) MHTepHeT pecypcnapuiaH oiganaHrad Xonga, YeT aNIUK MeEXMOHNAP YYyH wwaxap /
My3eira cupTaaH (BUpPTyan) 3KCKYpPCUA TallKU 3TUHT;
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